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The present study intended to develop an Urdu version of the Olweus
Bully Victim Questionnaire (OBVQ); Olweus, 1996) for Pakistani school
children. The translation process mainly followed forward/backward
translation, cognitive debriefing and expert review, this also included
brief qualitative investigation to explore the most suitable ‘contextual
framework’ of ‘bullying’ in Urdu. A preliminary testing of OBVQ Urdu
version with a bilingual sample (n = 36) yielded a significant correlation
in scores of English and Urdu versions. The instrument’s bi-factor
structure (bullying and victimization) was evaluated using Exploratory
Factor Analysis (n = 122). The convergent and divergent validity of
OBVQ Urdu version was examined through Aggressive Behavior and
Anxious/Depressed subscale of Child Behavior Checklist. The results
provided a robust two-factor solution (Victimization and Bullying) with
good internal reliability (e = .91) and adequate support to the construct
validity of the Urdu version of OBVQ. In conclusion, Urdu version of the
OBVQ is valid and reliable instrument for assessing elementary
children’s involvement in bullying/victimization. The study also triggers
an argument on using the appropriate Urdu word for bullying.
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Bullying is a habitual and repeated behavior that is meant to
impose domination over the weaker individual. Bullying behavior
primarily revolves around coercion and intimidation by using a range of
both direct and indirect forms of aggression. Direct forms of aggression
may include physical (e.g., slapping, shoving, pushing, beating, snatching
and damaging victim’s property) and verbal (e.g., name-calling, shouting,
abusing and insulting) acts of violence. Indirect forms involve gossiping,
rumor spreading and socially rejecting the target (Beran & Lupart, 2009).
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Most widely accepted definition of bullying had been offered by
Olweus (1993) who initiated the empirical investigation of the
phenomenon (Olweus, 1978). He described bullying as an intentional,
recurring exposure to negative actions, performed by an individual or a
group, perceived to be more powerful and stronger than the victim. In
addition to the conventional features (harm, intentionality, repetition and
power imbalance), Rigby added that bullying is also characterized by
“Enjoyment by the aggressor and generally a sense of being oppressed on
the part of the victim” (Rigby, 2002, p. 51).

Recently, Centers for Disease Control and Prevention (CDCP) has
described bullying as an undesirable and repetitive act of aggression that
involves actual or perceived power imbalance. They further distinguished
bullying from sibling and dating partner violence and also explained the
nature of inflicted harm as physical, psychological, social and educational
(Gladden, Vivolo-Kantor, Hamburger, & Lumpkin, 2014).

Accurate assessment of bullying behavior is the basic step for a
well-structured, synchronized and the systematic bullying prevention
program in schools. There are multiple methods and instruments
available for assessment of bullying at schools including structured and
unstructured observational methods, peer ratings, teacher nominations
and ratings and self-report measures (Cornell & Cole, 2012; Hamburger,
Basile, & Vivolo, 2011). Self-report measurement of bullying is
considered efficient, economical and less sensitive to change (Frey,
Hirschstein, Edstrom, & Snell, 2009). Self-report measures are either
based on behavioral descriptions of bullying or include an operational
definition of bullying that youth has to consider while responding to the
statements (Furlong, Sharkey, Felix, Tanigawa, & Green, 2010). Olweus
Bully/Victim Questionnaire (Olweus, 1996), Multidimensional Peer
Victimization Scale (Mynard & Joseph, 2000), Revised Bully Surveys by
Swearer (2001) and the School Climate Bullying Survey (SCBS; Cornell
& Sheras, 2003) are some of the most commonly used self-reports that
incorporate definition of bullying.

Revised version of Olweus Bully/Victim Questionnaire (OBVQ;
Olweus, 1996) is the most extensively used comprehensive self-report
instrument for primary, middle and high school students (Green, Felix,
Sharkey, Furlong & Kras, 2013; Olweus, 2006). Unlike most of the self-
reported measures of bullying/ victimization, Olweus questionnaire has
shown sound cross-cultural psychometric evidence (Vessey et al., 2014).
OBVQ pays close attention to the dynamic nature of bullying process.
Besides estimating the prevalence of school bullying and victimization,
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OBVQ investigates the students’ friendships; location, duration and
reporting of being bullied; feelings, attitudes and reaction towards
bullying, and general satisfaction with school. It introduces the concept
of bullying by providing a standardized definition to be read aloud to the
participants (Olweus & Solberg, 2003). Words such as bullying, bullied
and being bullied have been used several times in the questionnaire
statements. It is therefore, very important to reflect on the meaning and
perception of the term ‘bullying” within the specific cultural framework,
for which OBVQ is being translated.

Different age groups may comprehend the word bullying
differently. Researchers have used recall and recognition tasks for
investigating how different groups of people (children, parents and
teachers) understand and define bullying (Smith, Cowie, Olafsson &
Liefooghi, 2002; Smith, Talamelli, Cowie, Naylor & Chuahan, 2004).
Recall tasks require participants to define bullying in terms of reporting
whatever comes to their mind while thinking about it and provide
examples for further explanation. Possible limitation of such approach is
that children tend to describe physical and verbal behaviors in bullying;
they are less likely to perceive or report indirect abuse (Naylor, Cowie,
Cossin, Bettencourt, & Lemme, 2006). Recognition tasks include scenarios
(such as vignettes or cartoons eliciting social situations) presented to
participants who are probed for their understanding of bullying (Smith et
al., 2002). A number of studies have demonstrated that until around 8 or 9
years of age, school students tend to use term bullying quite broadly,
which seems to cover all nasty kinds of behavior even when no
imbalance of power is involved (Smith & Levan, 1995; Smith, Madsen &
Moody, 1999). Experts have emphasized the cautious use of words
referring to the bullying experiences since it is difficult to decide where
teasing or fighting ends and bullying begins (Green et al., 2013;
Hellstrom, Persson, & Hagquist, 2015; Smith et al., 2002).

Cross-cultural differences have been found in reporting bullying
and victimization (Due et al., 2005). These differences may be attributed
to the variety of conceptual frameworks of bullying across countries.
With reference to translating the term bullying into other languages,
Smith and Monks (2008) highlighted difficulties and controversies in
finding equivalent word that encompasses the actual sense of ‘bullying’.
Cross-national discrepancies in description of school bullying is
contingent on numerous factors such as behavioral inconsistencies, societal
dissimilarities (e.g., individualistic vs. collectivistic society), organizational
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structure of schools, and suitable contextual meaning in target language
words from vocabulary (Smith, 2016).

When translated into a certain language, a word that denotes
bullying may refer to the nature and range of bullying behaviors that
actually occur in a particular culture, ljime, for example, as the Japanese
term for bullying emphasizes more on psychological and collective nature
of the attack (Morita, Soeda , Soeda, & Taki, 1999). Similarly, the construct
of bullying named as ‘Wang fa’ in Korea was found to be less physical in
nature (Koo, Kwak, & Smith, 2008). So, it is important to take the
indigenous perspective into account and conceptualize ‘bullying’
accordingly.

Research on bullying is sparse in Pakistan. In a study Shujja and
Atta (2011) translated Illinois Bullying Questionnaire into Urdu,
however, it did not include the term bullying. Behavior based measures
are criticized for overestimating the prevalence rates of bullying (Sawyer,
Bradshaw, & O’Brennan, 2008). In another study Akram and Munawar
(2016) translated the Multidimensional Peer Victimization Scale (MPVS;
Mynard & Joseph, 2000) into Urdu, yet they had not provided any
evidence of the psychometric properties. Moreover, MPVS is restricted to
reporting of victimization only and provides no information with regard
to perpetration of bullying. More accurate and thorough assessment of
bullying perpetration and victimization is required to initiate school wide
bullying prevention programs in Pakistan.

Objectives
e To translate Olweus Bully/Victim Questionnaire (Olweus, 1996)
into Urdu for elementary grade students
e To acquire a wider comprehension of ‘bullying’ by taking
children’s’ understanding of the phenomenon into account.
e To establish initial psychometric properties of OBVQ Urdu
version.

Method
Translation and adaptation of the Olweus Bully Victim
Questionnaire has been carried out in three phases.
Phase I: The translation process
Phase IlI: Preliminary testing with bilingual sample
Phase I11: Initial psychometric properties of OBVQ
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Revised Olweus Bully/Victim Questionnaire (OBVQ; Olweus, 1996)

Olweus bully/victim questionnaire consists of 39 items. Most of
the items provide both temporal (in the past couple of months) and spatial
reference (at school). Two global questions about involvement in
victimization (being bullied; item 4) and bullying (bullying others; item
24) along with 8 types each (verbal, physical, relational, racial and sexual
victimization & bullying) can be answered on a 5 point scale with ‘I
haven’t been bullied/bullied other students at school in the past couple of
months,”” coded as 1 and “several times a week” coded as 5. “2 or 3
times a month” (coded as 3) is considered the standard cutoff (Olweus &
Solberg, 2003). OBVQ distinctly classifies students into four bullying
roles: bullies, victims, bully/victims and uninvolved, and also provides an
initial estimate of cyber bullying (items 12a & 32a). According to
Olweus and Solberg (2003), OBVQ revised version (Olweus, 1996)
yielded high reliability coefficients (Cronbach’s a = .80 to .90) and could
be administered in a group setting. Moreover, it can produce clear factors
for items assessing bullying (25 to 32) and victimization (5 to 12)
(Bendixen & Olweus, 1999; Woods & Wolke, 2004).

Phase I: The Translation Process

Translation process usually involves forward and backward
translation, committee review, cognitive debriefing and pilot testing of
the target language version of the scale (Beaton, Bombardier, Guillemin
& Ferraz, 2000; ITC, 2010; MAPI, 2012; Sousa & Rojjanasrirat, 2010).
The present study considered the above mentioned guidelines and used
forward, backward translation followed by cognitive debriefing and
expert review. Permission to translate the questionnaire was sought from
the author.

Forward translation. We recruited two bilingual judges. They
were PhD scholars in child and educational psychology and they had an
adequate fluency in Urdu (target) and English (source) languages. They
translated the OBVQ into Urdu. Both translations were then evaluated by
a committee comprising of three experts in the field of psychological
assessment. They critically evaluated each item of scale and then came
up with a synthesized version. However, there was disagreement in
appropriate contextual translation of word ‘bullying’ in Urdu (target
language).

The committee agreed to further investigate this empirically on
the target population. Qualitative investigation is one of the numerous
variations in translation procedure suggested by the researchers for
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certain type of complex and controversial concepts, phrases or words
(Chévez & Canino, 2005). So, in order to find the suitable alternate for
‘bullying’ we conducted a brief qualitative investigation using recall
method.

Brief Qualitative Investigation of Bullying Phenomenon

Step 1. Sixty students (30 boys and 30 girls) between 9 to 12
years of age (M = 10.63, SD = 1.05) studying in three private tuition
centers were included in this investigation. Researcher enlisted all the
behaviors and actions corresponding bullying according to the Olweus
Questionnaire and asked the participants to name the phenomenon. They
were also asked to write down the term they used to describe the person
who is involved in such kind of behaviors as a perpetrator and victim.

School boys identified perpetrators of bullying as ‘ghunda /o3
(gangster, delinquent), ‘fasaadi/sawd', ‘badmash/Uil=y’ (black guard,
culprit), ‘bhae log/Ss &' (native term used for gangster etc),
‘dhansoo/ w2 ' (powerful and dominant in negative connotation),
‘akroo /535 ' (arrogant) and a few related terminologies to villainous
characters of movies. Girls described them as ‘mirchi/>_« ' (termagant),
‘fasaadi /usadé ' (rowdy), ‘ziddi /sax=' (obstinate, stubborn) and
‘laraka/\SI3" (quarrelsome). The victims of bullying were commonly
recognized with  weaker psychological attributes such as
‘bechara,bechari/s_lan o0 (miserable), ‘machu /sl (weak),
‘miskeen /oS (miserable), ‘buzdil/d>3" (coward) and ‘shareef/—w &
(good). A few students also mentioned the physical characteristics while
describing terms for victims such as ‘kaloo /s\<' (tanned complexion),
‘motoo / s3s<' (obese), ‘thigna/ S (short heighted).

A total of 10 terms of bullying were identified, among these six
terms with higher frequencies were presented to the expert committee for
discussion. Two of the identified terms ‘badmashi and gunda gardi’
(28 o322 4l il hooligan) were excluded to these being colloquial
and redundant in Urdu, and the experts were of the opinion that these
terms are inappropriate and sensitive, and thus not to be used with young
children. Remaining four terms ‘Bohat tang karna (LS K& <),
‘Sataana(blis)’, ‘Roab dalna (W3 w= )’ and ‘Dhouns jamana ( wisas
Llea)’ were considered for further empirical evaluation to arrive at final
decision.
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Table 1
Frequency of Words, Representing “Bullying” by Gender and Grade
(N=120)
Words Gender Grade
Boys  Girls Tota 4" 50 6" total
Urdu English (n=30) (n=30) [ (n=20) (n=20) (n=20)
J“bu Blackguardism
* 16 4 20 4 5 11 20
t/.ff':ff Teasing too much
9 10 19 8 6 5 19
$otsi%  Hooliganism 1 A 18 ) 6 10 18
o] g ;
?esFe“”g " 6 117 6 7 4 17
Lig_s, TOimpresswithan
©ooawe 5 7 12 2 6 4 12
i
bz ¥ To Oppress/ intimidate 3 6 9 0 2 0 6
Wz 1.4 Quarrel/Fight
rtl 1 5 6 4 2 0 6
pd Tyrannize/ Cruelt
tf' 4 y 3 3 6 3 2 1 6
A Fracas/ Agitation 2 3 5 0 2 3 5
$ofto Terrorism 3 0 3 0 1 2 3

Step 2. To further investigate the meaning of these 4 terms
identified through above mentioned procedure, recall method was
employed. Another sample of 20 students (10 boys and 10 girls) (M =
10.45, SD = 1.09) was drawn from a private tuition centre. They were
presented with the list of six identified terms representing bullying, and
were asked to express them each in detail by recalling their experiences
at school. They were instructed to describe behaviors relevant to the
listed terms one by one. They were encouraged to report whatever comes
to their mind after reading each term. Following behaviors were
identified. Table 2 shows the frequency of behaviors described for each
of the four terms.
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Table 2
Behavioral Descriptions of the Terms Corresponding the Word
‘Bullying’

El

o X
R b s e S F
-_'F'.'I"."I . ing) ing)
Components . i impressing) s oppressing )
£D Pﬁni : Behaviars s ) ) Total
of Delmiion S withan  (pestering) and
teasing/vexing ) o
o (awe (ntimidating
(heyond limits
Inflicting
Harm o ol
through {smacking)jo{beating) ;i
Abuse {pushing)eosd {slapping)iioi=
g {drgging)sfL 4
Ay i Chitting ) i _
' - 18 13 15 12 58
Direct pulling hairs or o e =
physical S s 2= = dclothes
abuse ) ] )
tying dezeidindoors locking)e
(up
Jo P ascaring temifying )i
. J=' L dingreatenth)c o . i}
Intinudation o, 16 20 13 0 1
(blackmailing):
LT abusing)e o ¥
name )i s Adhooting =’
= Z{mocking)i3 ¥ -{calling
Verbal abuse ( becoming ;,_,.:ﬁ-_.ﬁ.—{j‘e[[{ngf];-_l.r.—" 20 17 18 19 T4

- F I
s d = L5 {enraged

(badmouthing someone's family)es

Table Continued
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Table 2
Behavioral Descriptions of the Terms Corresponding the Word
‘Bullying’

£ :
. b i b
— 2 ) ) )
Components : ] impressing) i oppressing)
f Defi Behaviors i _ _ Total
of lefmmton o withan  (pestering)  and
teasing/vexing ) o
o (awe (ntimidating
(beyond limits
__.l-‘:._.'-;.' el ;:é -'.'.'-;';,5 L=t
stealing snatching hreaking) e
Humto o4 eand throwing things away) i i
Doyt _ o 1 11 1 14 39
OPEMY  ploating after G~ s/ it
eating or) (wasting someone’s lunch
excluding from ) st
complains) (falsesd ada b dplay
SR blaming)id s
detd L0l § (backbiting)
.'.-;.';.-_..;*.'.'#;' ool
-IE':'.:.-"-;S'.'T.' .]
LA el £ A belittling
Social o -
- (sketching grim pictures of ke 12 9 14 12 47
exploitation =c

7§ other's on witing board)

- FREasFL S -
LT U il P TN,

. . A o
someone's (distortingss o Jo="
defaming ) image and reputation and

others

Table Continued
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Table 2
Behavioral Descriptions of the Terms Corresponding the Word
‘Bullying”

ry - .
. th i s LI s
— 1 ] . . " )
Behaviors Lz impressing -" OPPIESSNg  Total
< withan  pestermg  and
teasing vexmg awe atmgintimid
beyond limits

Components
of Definition

S F g ik

:_ﬂf.-h,'.u [l _f’

afflicting pain'hurting)

Psychological { p—smrepeatedly)
ahuse Ak

w—slt+ (schadenfrende):

16 10 14 13 53

e A annoying) :.f;,'..i:'.;

(disturbinglecri sse

4 &

sl s ]
’ - —-ﬂu—-‘*‘,...-1

showingoff/exhibiting )./
= s s s power
cdisdaiming) (otherstd™
i sF

Power & - cidering )it 10 1 0 443

Coercion
ss3dyourself as hero

A coercing)e. /1
R O
unauthorized ) (use of

pOWer everytime

Table Continued
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Table 2

Behavioral Descriptions of the Terms Corresponding the Word
‘Bullying’

L - ..f'":a"i
£
Components of ] — o - e i
- Behaviors . ' Total
Definition o IMpressing pestering  OPprEssing
: : with an and
T.EE.S]I]g.".'EJ{]I'.Ig ] Ce . .
beyond limits Awe ntimidating
pulling &% o j</ 5"/
other's) (dress forcefully i
Sexual abuse e . 1 0 2 2 5
talkang Jos 24 faar
(obscene
'_,J-..n_‘..-’_'.fL_..—}..{._-.Eq_..bJ; I.u..f'.’
I..h-"al
unauthonzed use of
Repetition . 7 3 3 9 22
Apower) (everytime
repeatedly) tu 3.4
( hurting
1 r _-".
l-.-r':;';" i’.-‘|.,-- —
Others o 3 0 2 0 5
(embittering)
Total Behaviors reported under 120 93 109 113 431

one category

Step 3. The results were analyzed by the expert committee and
two most comprehensive and suitable words were chosen and
incorporated in the Urdu version of OBVQ (i.e. “biS Kiisaly ) —w 3a” and
“Llaa (a3 a”),
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Backward translation. Two bilingual experts, with cross-cultural
background and experience/exposure (of at least 8 years) independently
translated the Urdu version of the questionnaire back into English. The
expert committee again reviewed both translations and came up with a
converged version of reverse translation that was further compared to the
original version and was found identical and acceptable in terms of
semantic equivalence.

Cognitive debriefing and expert review. Few sentences were
modified in the light of findings from cognitive debriefing as OBVQ
Urdu version was administered to 8 students from the target population.
This step provides insight to the suitability of alternative wording in
translation/adaptation, enhances understandability and cultural
significance. This semi-structured interview allows an examination of the
construct, method, and item bias (Wild et al., 2005). Experts then
reviewed the results of cognitive debriefing. For example, the term sexual
typically translated as ‘jinsi ( ~3>)’ was replaced with ‘gandi batein
(ot s2X)” (obscene and vulgar remarks). Thus a pre-final Urdu version
was produced.

Phase I1: Preliminary Testing with Bilingual Sample

The purpose of this pilot study was to empirically evaluate the
OBVQ Urdu version for a sample of students studying in 4™, 5™ and 6"
grades. Another aim was to determine the concurrent validity of the
OBVQ-Urdu version and to serve this purpose; response from the
original English OBVQ version were compared with those from the
translated Urdu version using bilingual respondents.

Sample 1. Three English medium schools were contacted and
informed about the purpose of study for obtaining a sample of bilingual
students. Only one school agreed to participate. Finally, a sample of 36
students (50% girls), studying in 4", 5" and 6" grades was drawn with
the age ranging between 9 to 12 years (M = 10.53, SD = 1.1).

Assessment measures. Both the original Olweus Bully Victim
Questionnaire in English and the pre-final Urdu version were used.
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Procedure. Permission for data collection was sought from an
English medium school. Initially 45 students were identified as fluent in
both Urdu and English but finally 36 agreed to participate in the study.
The participants were informed about the confidentiality of data and their
right to withdraw during the study, despite their previous consent. The
participants first completed the Urdu version of OBVQ during 40
minutes session of regular school hours. The definition of bullying was
read aloud to them and they were asked to complete the instrument by
keeping this definition in mind. One week later, the same participants
completed the English version of the instrument. The items in both
versions were presented in a different order.

Phase |I1l: Exploratory Factor Analysis and Psychometrics
Properties

This part of the study includes exploratory factor analysis and the
initial psychometric evaluation of OBVQ Urdu version such as internal
consistency, scale-item characteristics and convergent/divergent
validity. These psychometric properties were established on a separate
sample (sample I1).

Sample II. The sample for the empirical evaluation of
psychometric properties of the measures included 122 students (Mage =
11.13, SD = 1.1) studying in 4™, 5 and 6™ grades. Girls (n = 70) and
boys (n = 52) were drawn from two private schools of Lahore. Their
mothers were also approached with the help of school administration,
who rated their children on anxious/depressed and aggressive behavior
subscales of Child Behavior Checklist (Achenbach & Rescorla, 2001).
There are several guidelines about the sample size for Exploratory Factor
Analysis (EFA) and Principle Component Analysis (PCA) including both
absolute sample size and subject to item ratio. Several researchers have
recommended a minimum subject to item ratio of at least 5:1 in EFA.In
terms of overall size, sample should not be less than hundred (Gorsuch,
1983; Hatcher,1994).

Assessment measures. Following measures were used in this
stage:

Olweus Bully Victim Questionnaire Urdu Version. First three
questions and two set of items measuring victimization (item 4-12a) and
bullying (24-32a) were used in the current investigation.
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Aggressive Behavior and Anxious/Depressed Subscale of
CBCL. Child Behavior Checklist (Achenbach & Rescorla, 2001)
measures severity of various behavior problems in children and
adolescents. The present study assessed the Anxious/Depressed Domain
and Aggressive Behavior Domain for establishing the construct validity
of the OBVQ. The measure has already been translated into Urdu. The
translated version has been used in several investigations which have
reported adequate psychometric properties (Anjum & Malik, 2010).

Procedure

Permission was sought out from schools and an informed consent
was obtained from the parents. Mothers were also requested to fill the
enclosed questionnaire. It included questions pertaining to
anxious/depressed and aggressive behavior domains of CBCL. Out of
140 requests, 18 were turned down thus the final sample constituted of
122 students and their mothers. All the students voluntarily participated
in the study. They were also informed about the right to withdraw from
their participation at any point of time. Olweus Bully/Victim
Questionnaire was administered to the students in their regular class
rooms. After instructing the students about filling the questionnaire, they
were asked to answer the first two questions. The definition included in
the questionnaire was read aloud to them. They were asked to mention
any difficulty while answering the questions. It took only 15 minutes to
complete this brief version of OBVQ. Students reported no difficulty in
comprehending the questions. The questionnaire was filled anonymously
and the information provided by mothers was matched to the student data
by code numbers mentioned on both of the measures.

Results
Comparison of English and Urdu Version Administration of OBVQ
First of all inter-item correlation was computed between English
and Urdu versions of the OBVQ. There was a gap of one week between
the administrations of both versions. Results are presented in table 3.
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Table 3
Inter-1tem Correlation between English and the Urdu Versions of OBVQ
Items R Items R
Item 1 J9FF* Item 21 8ho***
Item 2 15> Item 22 JA9F**
Item 3 84F** Item 23 JLFF*
Item 4 82%** Item 24 90***
Item 5 80*** Item 25 89***
Item 6 BT7x** Item 26 8Lx**
Item 7 Q1x** Item 27 86***
Item 8 83F** Item 28 85*F**
Item 9 82x** Item 29 96***
Item 10 QLx** Item 30 8x**
Item 11 89*** Item 31 83***
Item 12 8*** Item 32 85***
Item 12a 90*** Item 32a 84F**
Item 13 J9FF* Item 33 B7***
Item 14 J8F** Item 34 89***
Item 15 88*** Item 35 9L x**
Item 16 8LF** Item 36 84F**
Item 17 89*** Item 37 89***
Item 18 B6*** Item 38 L9Q3x**
Item 19 8x** Item 39 85***
Item 20 89***
***p < .001

Strong correlation coefficients, ranged from .67 to .96 were found
between the items of English and Urdu versions of OBVQ.

Moreover, Urdu and English versions yielded good internal
consistency with Cronbach alpha of .84 and .83 respectively.

Exploratory Factor Analysis

The present study was conducted to see if the set of items in
OBVQ measuring bullying and victimization represent two distinct
behavior patterns that could further distinguish the students into different
bullying roles. Principal Component Analysis (PCA) with varimax
method of rotation was used for current data set. KMO was found to be
.86 that exceeds the minimum value of .50 suggested by Field (2005) and
Bartlett’s Test of Sphericity yielded highly significant findings, X2(190) =
1733.3, p <.001, which showed the appropriateness of the data for factor
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analysis. We chose minimum of .35 as loading standard for an item that
is recommended by Stevens (as cited in Field, 2005).

Table 4
Summary of Principal Component Analysis with Varimax Rotation for
OBVQ Urdu Version (N = 122)

Factor 1 Factor 2 Factor 3
Items (V) (B) (CBV)
OBVQ item 6 .84
OBVQ item 5 .83
OBVQ item 4 .83
OBVQ item 8 .83
OBVQ item 11 .83
OBVQ item 12 .83
OBVQ item 9 .82
OBVQ item 10 .82
OBVQ item 7 .78
OBVQ item 26 .85
OBVQ item 31 .84
OBVQ item 25 8l
OBVQ item 27 .80
OBVQ item 29 .78
OBVQ item 28 .76
OBVQ item 24 .76
OBVQ item 30 .70
OBVQ item 32 .68
OBVQ item 32a .83
OBVQ item 12a .78
Eigen values 7.51 4.42 1.51
% of Variance 37.53 22.10 7.55
Cumulative % 37.53 59.63 67.17

Loadings > .40

Table 4 shows the factor loadings of 20 items from OBVQ Urdu
version. These items measure the bullying and victimization status of the
students by asking about general and specific behaviors that are often
linked to bullying. The results showed high communalities for all the
items. A principal component analysis with varimax rotation resulted in
factor solution that converged in 3 iterations and high ladings ranging
from .68 to .84. The three factor solution showed Eigen values greater
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than 1 and the extraction was confirmed by scree plots. The items
indicating the global question about being bullied (item 4) and different
types of traditional bullying experienced (5-12) by students made the first
factor named Victimization (V). It had the highest Eigen value (7.51)
explaining the largest part (37.53%) of the total variance. Similarly, set of
items asking general question about bullying others (item 24) and related
types of traditional perpetration of bullying (items 25-32) resulted in the
second factor that is called Bullying (B). Factor Il showed Eigen value of
4.42 which explained 22.09 % of variance. This was an expected
depiction except for two items that accounted for the third factor (item 32
and 12a) having an Eigen value merely crossing one (1.51) and
accounting for minimal variance (7.55%) of the total. Both of these
itlwems represent the cyber bullying and victimization respectively. The
third factor itself may not be meaningful having low indices yet we
decided to retain both its items as they measure an important aspect of
bullying and results can be subjected to smaller sample size. The total
amount of variance explained by three factors was 67.17%.

Scale-item Characteristics

This portion includes the reliability coefficients and descriptive
statistics of the extracted factors and total set of items. Additionally, it
presents means and standard deviations for each item, item total
correlation and Cronbach’s alpha if the particular item is deleted.

Table 5
Descriptive and Item-Total Statistics of the Olweus Bully Victim
Questionnaire

ltem # M SD Fit o if item deleted
Item 4 2.75 1.38 .58 91
Iltem 5 2.59 1.51 .54 91
ltem 6 2.39 1.46 .61 91
Iltem 7 2.13 1.43 .62 91
Item 8 2.40 1.46 .69 .90
Iltem 9 2.25 1.41 .65 .90
Item 10 2.21 1.43 .75 .90
Item 11 2.25 1.44 .67 .90
Item 12 2.07 1.48 73 .90
Item 12a 1.09 0.36 .02 91
Item 24 0.15 0.48 .67 90

Table Continued
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Table 5
Descriptive and Item-Total Statistics of the Olweus Bully Victim
Questionnaire

Item # M SD Fit a if item deleted
Item 25 2.35 1.41 41 91
Item 26 1.75 1.10 .45 91
Item 27 1.86 1.24 .53 91
Item 28 1.84 1.28 .52 91
Item 29 1.70 1.14 51 91
Item 30 1.72 1.14 57 91
Item 31 1.84 1.20 .56 91
Item 32 1.88 1.24 .48 91
Item 32a 1.69 1.17 .09 91

Note. r;= item total correlation

Item total correlations were computed to evaluate each item in
order to confirm whether all the items significantly measure the bullying
phenomenon. Table 5 displays that deletion of any individual item
changes alpha values to range between .90 and .91. Item to total scale
correlations ranged between .41 t0.74, except for two items measuring
cyber victimization (12a) and cyber bullying (32a) showing correlation of
.01 and .08 respectively. However we decided to retain the items for final
Urdu version, considering the sample size constraints for current
findings. Mean scores of victimization items (4-12) were greater than
items measuring bullying (24-32).

The subscale of Bullying shows a mean of 21.05 and a standard
deviation 10.78, and the Victimization subscale shows a mean of 16.63
and a standard deviation of 8.56. Victimization (« = .94) and bullying («
= .80) showed high estimates of reliability coefficient. Reliability of
Cyber bullying and victimization factor was also moderately high (a =
.78) and mean scores were quite low (M = 2.14, SD = .63) subjected to
fewer number of items. Overall internal consistency of the 20 set of items
measuring bullying and victimization aspect of OBVQ was also very
high with alpha coefficient of .91.

Bullying and victimization scales that represented traditional
nature of bullying experience were significantly correlated with each
other, r = .26, p < .01, yet the magnitude of this relationship was found to
be not so strong. Cyber bullying and victimization was not related to the
bullying, r = .04, p = .18, and victimization, r = .05, p = .30.
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Convergent and Discriminant Validity of OBVQ Urdu Version

The construct validity of a questionnaire is ascertained by
computing convergent and divergent validity of the measure. To fulfill
this purpose, two subscales of Child Behavior Checklist (CBCL)
(Aggressive Behavior and Anxious/Depressed) were used.

Bullying subscale despite being correlated with anxious/depressed
dimension of CBCL exhibited stronger relationship with aggressive
behavior, r =.78, p< .001 vs. r =.41, p< .001. Similarly victimization was
significantly related to anxious/depressed tendency, r = .49, p< .001. No
significant relationship was found between victimization and
aggressiveness, r = .15, p =.09.

Above mentioned psychometric properties suggest that the
translated Urdu version of Olweus Bully Victim Questionnaire is a
reliable and valid measure of identifying bullies and victims in Pakistani
school students.

Discussion

The aim of the current research was to translate Olweus Bully
Victim Questionnaire (Olweus, 1996) into Urdu and assess its initial
psychometric properties with a sample of elementary school children.
The translation process produced fruitful outcomes in finding the rightful
Urdu word for bullying. .

The OBVQ provides a standardized definition of bullying and the
word is repeatedly used in the questionnaire. While translating OBVQ
into Urdu, term ‘Bullying’ raised some questions and contradictions;
therefore a brief qualitative examination was performed. In view of the
debatable definitions of bullying, investigator are advised to be very
precise about what is intended by bullying while inquiring students to
report how often they bully others or are bullied (Vaillancourt et al.,
2008). While reflecting upon the definition (based on OBVQ) of
‘Bullying’ children named the phenomenon with a variety of terms.
Expert panel found the top listed terms ‘Badmashi ((ilxeay
(blackguardism) and ‘Ghundagardi (s> »3¢)* (hooliganism), unsuitable
for elementary school version of OBVQ Urdu for being morally sensitive
for the minors.

Students’ responses for the four terms ‘Had se zayada tang karna
karna (b8 K eahy —w aa)’ (teasing/vexing beyond limits), Roab jharna
(W =)’ (impress with an awe), ‘Sataana (Llis)’ (pestering) and
‘Dhouns Jamana (Lles (is83)°” (oppress and intimidate) were evaluated.
This process also resulted in a definition of bullying provided by
Pakistani school students which reflects some of the aspects included in
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famous definitions provided by researchers (Olweus, 1996; Rigby, 2002)
such as power inequality, repetition and intentionality of the offensive
behavior. Direct physical harm, intimidation, verbal harm, harm to
property, social and psychological harm, sexual harm, power exhibition,
and coercion were distinctly recognized as essential components of the
four terms described above.

Previous studies on students’ perception of bullying documented
that majority of the pupils had been unable to identify ‘imbalance of
power’ as a component of bullying; rather ‘intent to hurt’ was
acknowledged as the core feature of bullying (Gordillo, 2011;
Vaillancourt et al., 2008). Findings of the present study draw somewhat
similar conclusions as harm was the main focus inflicted through
physical, verbal, social, psychological and sexual types of abuse. Physical
abuse included typical behaviors such as beating, smacking, pushing,
hitting, slapping, pulling hair or dress, tying up and locking indoors.
Behaviors like scaring, threatening and blackmailing others were
categorized as intimidation. Verbal form was characterized by use of
abusive language, name calling, yelling and bad mouthing others’ family.
Behaviors like theft, snatching, hiding, breaking and throwing other’s
things away, eating lunch without permission or wasting it for the sake of
amusement were recognized as harm to property. Power and coercion
included exhibiting authority, superiority and pressurizing others.
Forcefulness and repetition however, were reported less frequently.
Psychological harm reflected the victims’ feelings of being afflicted,
grieved and distressed. Children particularly mentioned the annoyance
without any apparent reason and offender’s sense of enjoyment.
Researchers agree that students’ perception of the victim’s suffering and
perpetrator’s intention not only indicates the seriousness of issue but also
proves helpful in deciding the rightful word while searching a term for
bullying (Guerin & Hennessy, 2002; Hellstrom et al., 2015).

Experts considered ‘Bohat tang krna (teasing too much <& &y
L_S) better worded as ‘Hud se zayada tang karna’ (teasing beyond limits
LS K say ) —w 2a) . Students’ reflections on four short listed terms that
aforementioned term (LS &2y —w 2> ) was more closely related to
the defining characteristics of bullying followed by ‘Dhouns jamana
(W s 2)’, It better covered physical, verbal and psychological types
of abuse, while Ul (1583’ more accurately grasped the concept of
intimidation, demonstration of power and repetition. Therefore the final
Urdu version for elementary grade students incorporated both ‘Dhouns
jamana (Llea Gsis83)’ and ‘Hud say zayada tang krna (S ealy) —w aa
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L_S)”". Furthermore, discussions with two eminent experts also lend
support to the present findings (personal communication, R. Hanif, May,
28, 2011; P. K. Smith, December, 24, 2014). Smith and Monks (2008)
evaluated data obtained from cartoon task (recognition method) from
different parts of the word including Pakistan. Similar terms i.e. Ghunda
Pan (cr »3¢), Tang karna (b_s X< and Dhamkana (4S«a3) emerged from
the study. Further investigation with regard to the perception of the terms
identified in the present study and the study conducted by Smith and
colleagues in Pakistan, could explain the similarities and discrepancies.

Results from bilingual sample demonstrated highly significant
correlations between original and translated versions of OBVQ on all 39
items. It also provides the ground for concurrent validity of the
questionnaire.

Exploratory factor analysis resulted in 3 factor solution. Item for
being bullied and bullying other were separately loaded which
demonstrates that the measure is suitable for identifying students
involved in bullying. It can clearly differentiate between bullies and
victims in schools. However, items measuring cyber bullying and
victimization were loaded distinctively on a separate factor. It may
indicate that the students who were involved in bullying others using
cyber technology had also been victim to it. Cyber bullying has gained
attention of the researchers recently and has been linked to traditional
bullying (Hinduja & Patchin, 2010; Ybarra & Mitchell, 2004). It is
noteworthy that students in present sample had an average age of 11. 13
years and the sample size were also small. Children at this age usually
have access to mobile phones and internet under adult supervision
especially in the context of Pakistani culture. Therefore, further inquiry
with larger sample size is required to confirm the factor structure
obtained from present sample.

The internal consistencies of the OBVQ total scores and for the
subscales were computed using Cronbach’s o coefficient. Results showed
higher reliability estimates for victimization and the total score (> .90),
still good internal consistency for bullying subscale (.80) and moderate
reliability for items measuring cyber bullying and victimization (.78). It
also proved to be reliable across grades and gender. Previous literature on
psychometric properties of translated versions of OBVQ has provided
similar evidence (Papacostaab, Paradeisiotiab, & Lazarou, 2014).
However, further investigation with larger sample is required to confirm
the findings. Moreover, current Urdu version was found suitable for
elementary school children. Separate Urdu version must be used with
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adolescents or high school and college students after incorporating more
precise translation of the word bullying.

Nearly all the item-total correlations were above .40
demonstrating that these items should be retained for questionnaire. Only
two items (12a and 32a) showed below average correlations. However
considering the distinct nature of cyber bullying (as it also emerged as a
separate factor) and minimal impact on overall internal consistency of the
measure (.90 to .91), both of the items were retained in the final Urdu
version.

Additionally, construct validity of the questionnaire was
determined by computing the relationship between bullying victimization
and two important subscales of Child Behavior Checklist (CBCL) that
were Anxious/Depressed and Aggressive behavior. Each of these
subscales represented internalizing and externalizing dimensions of
behavior respectively. Both of these scales were significantly correlated
with bullying and victimization subscales of OBVQ. Yet the nature of
relationship was stronger between bullying and aggressive behavior;
victimization and anxious/depressive tendencies. A number of existing
studies have supported this association. Olweus and Solberg (2003)
reported that students who scored higher on global item of victimization
showed significant inclination towards depression. Other earlier and
recent studies have demonstrated consistent support for positive
association between peer victimization and internalizing symptoms such
as depression and anxiety and also strong relationship between bullying
and externalizing behaviors (Boivin, Hymel, & Bukowski, 1995;
Reijntjes et al., 2010). The directionality of the relationship is however
questionable and future investigations should determine the predictive
strength of this relationship.

Conclusion. It can be concluded that Urdu version of Olweus
Bully Victim Questionnaire (OBVQ) for elementary grades is
comparable to the original version in terms of semantic and linguistic
equivalence. Additionally, without compromising the psychometric
strength, it demonstrated adequate psychometric properties and hence is
considered suitable to identify students in different bullying roles in
Pakistani schools.

Limitations and Suggestions. Students’ perception reflects the
complexity of bullying phenomenon and also the need for more careful
investigation. Since the present study was not basically focused on
investigating the perception of students about bullying, therefore gender,
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age and grade-wise differences were not taken into account in the first
part. Moreover, recall method used in this study may not represent the
full range of children’s knowledge. Sample size was also small and
confined to elementary grades that restricts the generalizability of the
translated version. Psychometric properties of OBVQ Urdu version
should be further investigated with larger samples of elementary,
secondary and higher secondary school students using more sophisticated
techniques such as confirmatory factor analysis and item response theory.
Indigenous appraisal of bullying may help in developing culturally
relevant prevention and intervention programs.
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