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Abstract

This study investigates English language teaching (ELT) practices used in the Access Program and
public schools. Its main focus is on the effect of the Access Program and public schools ELT
practices on linguistic achievement of learners. It is an experimental research in which an
experimental group (Access students) was treated through Access teaching model while the
controlled group (public school students) was taught through traditional method as used in public
schools. All Access students and those public school students who appeared for the test to get
admission in the Access Program were the population of the study. The respondents of this study
were selected through cluster sampling from the Access Program and random sampling from
public schools. A diagnostic test was used as a tool for data collection. The diagnostic test was
comprised of two parts: written (assessing reading and writing skills) and oral (assessing listening
and speaking skills) parts. It was used as pre and post-test for data collection from the respondents.
Data were analyzed through SPSS using independent sample t and dependent sample t tests. There
was no statistical difference between the mean scores of the Access Program and public school
students in the pre-test while there was a significant statistical difference in the mean scores of the
Access Program and public school students in the post-test. The Access Program students showed
better linguistic competence and performance than the public school students. Hence, it can be
inferred that ELT practices used in the Access Program can bring better results than those used in
public schools.
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Introduction

The English Access Microscholarship Program (hereafter Access Program) is a U. S.
State Department funded program. A large amount of funds and a lot of human resources
have been utilized in this program to improve the linguistic performance of students in
Pakistan. This research is an endeavor to evaluate whether ELT practices used in the
Access Program has some effect on students’ achievement or not. The researcher has
observed that this program has been producing better results, though this observation has
not been proved through any research (no research has been conducted before to establish
this observation). The observation suggested that within the span of two years, the
program has produced confident, accurate and fluent speakers of English language as
compared to the students of public schools. The mentioned observation stimulated the
researcher to undertake the current study. The main objective of the study is to investigate
the effect of the Access Program (AP) and public school (PS) ELT practices on linguistic
achievement of students. For this very reason the prime research question was undertaken
‘What is the effect of the AP and PS ELT practices on linguistic achievement of their
learners?’

The U. S. Department of State funds for the English Access Microscholarship
Program which is implemented in more than 80 countries. It is a scholarship program for
the socio-economic disadvantageous youth of 13 — 20year-old. In this program, they learn
English language skills (reading, writing, speaking and listening) in after-school classes
and intensive sessions within two years. In addition to language skills, the Access
students also gain an exposure to the U.S. culture and democratic values (global culture
and values) through enhancement activities (guest speakers, field trips and community
service etc). They are also trained in computer and critical thinking skills, which help
them in getting better jobs, availing educational opportunities, participating in and
competing for future exchange programs to study in the United States. In Pakistan, the
Access Program started in 2004, and over 16,000 students have graduated under the
program so far (U.S. Department of State, 2015).

In Pakistan, the Access Program is implemented through different non-profit
organizations (hereafter provider) to strengthen local community by enhancing English
language skills of local youth who have diversified ethno-linguistic background: from
Karachi (Urdu speaking community) to interior Sind (Sindhi speaking community), from
Balochistan (Balochi speaking community) to the Southern Punjab (Saraiki speaking
community), from the Central Punjab (Punjabi speaking community) to Kashmir
(Kashmiri speaking community), from Gilgit Baltistan (Balti speaking community) to
Khyber Pakhtunkhwa (Pashto speaking community). The selected students are always
socio-economic disadvantageous of their communities.
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The objectives of the program are: 1) to teach the students English language
skills; 2) to give them exposure to the American (global) culture and democratic values;
3) to make them computer literate; 4) to enhance their critical thinking skills and 5) to
make them participate in community service activities. While the goals of the program for
the students are: 1) to get better jobs to support their families; 2) to avail educational
opportunities; 3) to compete for future exchange programs in the United States, and 4) to
make them better individual of the society (U.S. Department of State, 2015).

The Access Program is an after school program for two years, that requires
minimum of 360 instructional hours. The providers decide with the consultation of U. S.
Embassy/Consulate whether they want to conduct classes five hours or ten hours per
week, but it should not be less than one hour and more than three hours per day. The
intensive sessions are important opportunities to practice English language skills, build
teams, gain confidence, and learn in a threat-free environment. The students enjoy this
opportunity to take their learning outside their classroom for experiential learning.
Intensive sessions supplement a student's two-year English language learning. It is a
responsibility of the provider to consider the schedules of the students to ensure that the
Access classes do not interfere with students’ regular school schedules, exams, or school
events (U.S. Department of State, 2015).

The Access Program is designed in such a way that the students must also get
training to use modern gadgets and programs of learning and research e.g. computer (MS
Word, MS Excel and Power Point), multimedia, social media and smart phone (language
learning apps). English language is incorporated into the training of modern gadgets, even
if it is exploring how to use a program or using presentation or word processing for
projects.

Another key element of the Access Program is to familiarize students with
important features of others’ cultures and values. Students are encouraged to develop
respect for other cultures, values, customs, and beliefs. Activities are planned to engage
them in discussions (ethnic tolerance, religious harmony), dialogues (democratic values,
role of civil society), games, community service, seminar on gender issues, the
environment preservation etc. Personal development activities like building balanced
intellectual and emotional capabilities, career counseling, future academic and
professional endeavors, are regular feature of the program. The students are introduced to
the available opportunities to pursue higher education, and U. S. government-sponsored
exchange programs.
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The community service component increases the students’ awareness of issues
facing their respective communities and understanding of the ways they can positively
contribute to civil society. Community service indoctrinates the sense of volunteerism
which is beneficial for the development of a healthy society. It involves community
members — young people, adults and families — coming together to work on a community
need.

The Access Program benefits talented and economically disadvantaged students.
The students who are enrolled in the program come from low socio-economic
background. To ensure that they are really from socially and economically
disadvantageous, local government officials, school administrators, civic and religious
organizations are involved. It is the responsibility of the provider to verify their social and
economic status. The students are enrolled from diverse racial, ethnic, religious and
geographic backgrounds. The provider makes arrangements to organize classes according
to language proficiency levels and a two-year age range in one group (class). The
program is always gender-balanced. Selection process includes applications, written and
oral tests (U.S. Department of State, 2015).

The largest system of educational institutions is state-run institutions or public
schools or main stream schools. Here the researcher uses the term public schools for all
educational institutions (from primary schools to universities) which work under the
Government of Pakistan (GOP). In these schools, English is taught as a compulsory
subject from nursery to graduation. Majority of the students who come to these schools
are from economically humble background. The public schools, where 13 — 20 year old
students study, are feeding nurseries for the Access Program. They have better infra
structure but lack in facilities like computer lab, multimedia, library and uninterrupted
power supply (UPS) etc. The teaching staff is well qualified (having Masters to Ph. D.
degrees) and well trained (B. Ed. to M. Ed.). Directorate of Staff Development (DSD) is
responsible for in-service teacher training for primary school to secondary school teachers
while Higher Education Commission (HEC) organizes teacher training for college and
university teachers. Usually these trainings are generic type of trainings. Though
specifically English language trainings are organized yet language skills based trainings
are very rare.

Public school teachers prefer rote learning and use Grammar Translation Method
(GTM) for teaching English language. They prepare students to perform well in
examinations rather than in practical life. Students cram the content and reproduce it in
their examinations. There is hardly any scope of creativity and practical use of English
language. Fear of examinations and race of securing good marks in examinations kill
creativity.
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In public schools, English is taught as one of the major subjects like Mathematics
and Science from nursery (even from play group). In these schools, students from every
strata of life come to get education, but now number of students from well off families are
decreasing day by day. Those who are economically stronger prefer to go to private schools
(private street schools) even if these are humble in resources due to gradual down fall in
quality education in public schools and so-called quality education in private schools.

Most of the students come to the Access Program from main stream schools as
Access is an after school program. Students in both the systems have economically
disadvantaged background. They study in mainstream schools (public schools) where they
have hardly sufficient teaching facilities, but in the Access classrooms they are provided
with modern teaching gadgets like multimedia, computer, CDs, white board, soft board,
uninterrupted power supply (UPS) etc. The teachers in both the systems are well qualified
and well trained. They receive in-service teacher training as well. In the Access Program
teachers and students both are given liberty to arrange classroom according to their needs.
Both are out of psychological pressure of examination too as there is no examination to pass
and fail, though there is continuous assessment to gauge the students’ learning. The teachers
bring new teaching techniques for which they are trained not only by local trainers but also
by the American trainers in Pakistan and in the United States. They teach English language
through; showing movies, role plays, group work, peer work, songs, video and board games
etc. which are not common in Pakistani public schools. Hence, overall Access classroom
environment and teaching methods are entirely different from traditional classroom where
mostly chalk and talk are used (Sultana & Zaki, 2015).

In “The Effects of Classroom Environment on Student Learning”, Hannah (2013)
introduces the relationship between learning and classroom environment. According to
him, physical environment has a noticeable effect on learners. This non-verbal
communication i.e. charts and wall art demonstrate that a teacher cares about the
performance of students. Arrangement of the chairs also motivates students to understand
social expectations of a teacher and makes students ready to participate in the classroom
activities. Effective arrangement of chairs can lead towards a disciplined classroom. The
sitting arrangement provides space for interaction between students, and performing
activities in groups. Some students, who feel neglected or unsuccessful to gain individual
attention from their teacher due to traditional arrangement of chairs, create disruption. A
teacher should arrange chairs and other resources in such a way that enables the teacher
and the learners for an easy interaction between them and smooth execution of classroom
activities. To motivate the students for speaking activities, chairs and desks can be
arranged in a circle. This practice can strengthen the listening process and enable the
listeners to actively maintain eye contact with the speaker. Such type of classroom
arrangement helps overcoming fear and making students feel invited to express them. An
area in the classroom with comfortable chairs devoted to a small library can be inviting
for students to do their work with concentration. This library provides a space to learn
what a learner wants to learn instead of what is assigned to learn.
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As we know that lighting arrangements, personal display, and the use of colors in
the classroom have a psychological effect on the minds of learners. Visual environment has
ample effect on the minds, and is necessary for the good results. Proper lighting is good to
achieve good results (Schneider, 2002, as cited in Spenser & Blades; Barnitt, 2003;
Earthman, 2004). Sleeman and Rockwell (1981) opine that each color has a particular effect
on the moods of the children (learners) like feeling relaxed, warm or cool. In this respect the
color scheme in the classroom can prove vital for the learning environment. It is also
indicated that color can also change the mood, behavior and even judgments. Engelbrecht
(2003) concludes that color receives a biological reaction from human mind, and can be
effective for the creation of optimum learning environment in the classroom. Personal
display by the teacher is good for self-esteem of the children (Maxwell and Chmielewski,
2008). Light is the most effective part of a classroom environment. A large number of
schools use fluorescent light bulbs which can be disturbing because they buzz. Classrooms
can utilize natural light and the softer lighting which can create warmer environment.
Reading corners with lamps can stimulate love for reading.

According to Hannah (2013), classroom environment can be made stimulating by
hanging the students’ works on the walls. This practice enables the students to understand
the expectations of their teacher towards their assignments, the students feel that their
assignments are valued by the teacher and they themselves value their work. Noise has
very strong effect on the cognitive ability of the students (Stansfeld and Matheson, 2003).
It is proved that acoustic environment matters a lot for the learning of students
(Schneider, 2002; Lercher et al, 2003; Earthman, 2004; Fisher, 2008).

Freeman and Anderson (2013) list down some classical methods of English
language teaching which include Grammar Translation Method, The Direct Method, The
Audio Lingual Method, The Silent Method, Communicative Language Teaching, Total
Physical Response. They discuss that besides helping teachers in performing their tasks a
method helps a teacher realize and evaluate his/her performance. This conscious thinking
leads them to reflect on their teaching practices as an individual and as a community and
urges them to do things differently and grow professionally.

It is an established fact that a well-trained teacher is the guarantee of students’
better achievement. Consequently, we can say that teacher training and the achievement of
the students have a relationship (Zepeda, 2006). A well-trained teacher can develop his/her
methodology according to the needs and knowledge of his/her students. Adunola (2011)
says that teachers must be trained to adopt as many strategies as their students need.
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Effective teaching is a mixture of different variables like positive reinforcement,
feedback, positive classroom environment, higher order questioning and teaching
methods that include students in the decision making process for their learning (Walberg,
1986). On the question of method, most of the researchers favor cooperative teaching
strategies (Wolfenberger & Canella, 2015). Cooperative teaching strategies can help the
students in learning together to augment their learning with interest and inspiration (Aziz
and Hossain, 2010).

In Pakistan, the situation is very alarming as only chalk and talk is used, and no
attention is given to the individual differences of the students (Inamullah & Naseeruddin,
2008; Naseer, Patnam, & Raza, 2009; Topping, 2012; Jan, 2013; Sultana & Zaki, 2015). It
feels that traditional method is unable to provide good results. According to Hussain (2008),
students get only 8% of talking time during classroom teaching while 80% is consumed by
the teacher and remaining 12% is spent silence. We cannot presume that such time
distribution can provide good results. That may be due to the incompetence of the teachers
(Halai, 2012) or they are lacking pedagogical abilities (Igbal, Azam, & Rana, 2009).

Worldwide second language teaching is experiencing changes in approaches and
beliefs every day. Barrot (2013) investigated the modifications in the ESL from
traditional to modern methods. He found that the fundamental issue in research in ESL is
the difference between teaching practice and theories. Socio-cognitive approach should
be adopted where a student is not considered a plain object whose purpose is to acquire
knowledge and it can actively participate in learning process.

Tran (2017) studied viewpoints of EFL teachers and students on using role plays
in teaching English. The results showed that both the teachers and student agreed that role
plays have positive impact on learning English as a foreign language. It makes learning
interesting and students feel encouraged to participate. Almost all teachers use role plays
specifically for speaking practices. The only reported disadvantage of role plays was
noise and disturbances which were caused during performance. Lippincott (2017) focused
on the question whether working in small groups and holding one another accountable at
the same time will increase students’ confidence of using English in comparison with the
group where everyone is responsible for his or her own learning.
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Research Methodology

For this research, experimental method was applied and the sample was equally divided
into two groups: experimental group and control group. Homogeneity of the sample was
ensured so that the results of both groups could be compared. For the teaching purpose,
the experimental group was taught through the Access teaching method for which the
teachers were properly trained and the control group was taught through traditional
method used in public schools across the province of the Punjab.

The Access Program was implemented in four cities of the Punjab province i.e.
Lahore, Faisalabad, Multan and Sargodha. Population of the study included all the
students (N=3,469) who appeared in test to get admission in the Access Program. There
were 680 students who secured admission in the Access Program after passing through
written and oral tests while remaining 2,789 students could not either qualify or join the
program, but continued their regular education at public school.

The data were collected from more than one location, so multiple sampling
techniques were used to fulfill the needs of the study. Another reason for selecting
multiple sampling designs was the difference in the target groups (the Access Program
and public schools) of the population which could be catered only through this design.
For the Access Program, the researcher used random cluster sampling technique. A male
and a female class were randomly selected from each location i.e. Multan, Lahore,
Faisalabad and Sargodha. Thus, it included eight classes with 25 students in each class
that makes 200 students in total.

On the other hand, for public schools, purposive sampling technique was used.
Only those students, who took the Access entry test (pre-test) and were offered
admission, were included in study. These students either could not join the Access
Program or quit it within first quarter (three months) for any reason after joining it. From
them, 50 students (gender balanced) from each location i.e. Multan, Lahore, Faisalabad
and Sargodha (200 students in total) were selected. This inclusion criterion for public
school students was set specifically so that comparison of the Access Program and public
school could be justified in terms of greater similarity of sample.
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To know about the linguistic achievement of the students, a diagnostic test was
adapted. After its adaptation, the test was conducted as an admission test for the Access
Program. For reading and writing skills, the test was an adapted version of the Compass
Publishing (Malarcher & Janzen, 2010). This test also served the purpose for this research
as a pre-test and post-test while making comparison of Access and non-Access students.
For listening and speaking skills, an oral test was conducted from the students. The
questions of oral test were constructed with simple structures and the main focus was on
inclusion of single domain.

The test was conducted as a pre-test as per the requirement of the study. More
than 3,469 students took this pre-test, and the test was on different days at different
locations (Multan, Lahore, Faisalabad and Sargodha). Students, who secured 33% or
above in the written test, were called for oral test to assess listening and speaking skills.
The oral test was consisted of five questions. The questions were developed using very
simple syntactic structures so that the students could understand them easily. Even if a
student was unable to understand any question in English, it was asked in Urdu so that
information can be collected, which was helpful for enrolling him/her in the Access
Program (though gathering information has nothing to do with this research). A post test
was conducted to see the effects of ELT practices on students’ linguistic achievement.
This was the same test used as pre-test. There was a huge gap of one complete year
between administering the test as pre-test and post-test, so there was no familiarity or
affinity was created among students regarding the test items. This test was conducted by
the researcher after one year at the Access centers and public schools which were
included in the sample. Schedule for the post test was set by the researcher himself to
avoid any kind of contradiction with the days allocated to the Access centers and public
schools. There were separate days for Access students and public school students. The
oral test, consisted of the same five questions which were asked in the pre-test, was
conducted.
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Data Analysis

Table 1

Frequency of Pre-Test Responses

Frequency Percent ~ Valid Percent Cumulative Percent
Valid 7.50 1 3 3 3

10.50 2 5 5 8
11.00 9 2.3 2.3 3.0
11.50 12 3.0 3.0 6.0
12.00 7 1.8 1.8 7.8
12.50 13 33 33 11.0
13.00 12 3.0 3.0 14.0
13.50 10 2.5 2.5 16.5
14.00 13 3.3 3.3 19.8
14.50 17 4.3 4.3 24.0
15.00 14 3.5 3.5 27.5
15.50 11 2.8 2.8 30.3
16.00 24 6.0 6.0 36.3
16.50 13 33 33 39.5
17.00 24 6.0 6.0 455
17.50 18 45 45 50.0
18.00 34 8.5 8.5 58.5
18.50 18 45 45 63.0
19.00 7 1.8 1.8 64.8
19.50 9 2.3 2.3 67.0
20.00 21 5.3 5.3 72.3
20.50 6 15 15 73.8
21.00 32 8.0 8.0 81.8
21.50 20 5.0 5.0 86.8
22.00 22 5.5 5.5 92.3
22.50 2 5 5 92.8
23.00 6 15 15 94.3
23.50 1 3 3 94.5
24.00 5 1.3 1.3 95.8
25.00 3 8 .8 96.5
25.50 2 5 5 97.0
26.00 3 8 8 97.8
26.50 1 3 3 98.0
27.00 4 1.0 1.0 99.0
27.50 1 3 3 99.3
28.00 2 5 5 99.8
29.00 1 3 3 100.0
Total 400 100.0 100.0
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When frequency measure was applied on the data gathered in pre-test, above
table was generated which shows that out of 400 students only 1 (.3%) student got highest
marks that is 29 out of 50. The students who got 20 or higher than 20 marks are only 132
out of 400, and on the lower side the students who got marks lower than 20 are 268 which
shows that most of the students achieved low score that is between 7.50 to 19.50. The
lower ebb was 7.50 achieved by only one student. There was a lot of variation in the score
of students from 7.50 to 29. The highest number of students (34) achieved 18 score that is
8.5 % the highest percentage.

Table 2
Frequency of Post-Test Responses
Frequency Percent Valid Percent Cumulative Percent
Valid 11.00 1 3 3 3

12.00 1 3 3 5

15.00 2 5 5 1.0
16.00 1 3 3 1.3
17.00 1 3 3 15
17.50 3 8 .8 2.3
18.00 7 1.8 1.8 4.0
18.50 1 3 3 4.3
19.00 1 3 3 45
19.50 3 8 .8 5.3
20.00 4 1.0 1.0 6.3
20.50 2 5 5 6.8
21.00 5 13 1.3 8.0
21.50 8 2.0 2.0 10.0
22.00 6 15 15 115
22.50 4 1.0 1.0 12.5
23.00 5 13 1.3 13.8
23.50 5 13 1.3 15.0
24.00 9 2.3 2.3 17.3
24.50 6 15 15 18.8
25.00 7 1.8 1.8 20.5
25.50 2 5 5 21.0
26.00 6 15 15 22.5
26.50 4 1.0 1.0 235
27.00 14 35 35 27.0
27.50 6 15 15 28.5
28.00 19 4.8 4.8 333
28.50 1 3 3 335
29.00 10 2.5 2.5 36.0
29.50 7 1.8 1.8 37.8
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30.00 11 2.8 2.8 40.5
30.50 1 3 3 40.8
31.00 5 13 13 42.0
31.50 7 1.8 1.8 43.8
32.00 13 3.3 3.3 47.0
32.50 4 1.0 1.0 48.0
33.00 2 5 5 48.5
33.50 1 3 3 48.8
34.00 4 1.0 1.0 49.8
35.00 2 5 5 50.3
35.50 1 3 3 50.5
36.00 3 8 8 51.3
37.00 3 .8 8 52.0
37.50 4 1.0 1.0 53.0
38.00 10 2.5 25 55.5
38.50 4 1.0 1.0 56.5
39.00 4 1.0 1.0 57.5
39.50 1 3 3 57.8
40.00 20 5.0 5.0 62.8
40.30 1 3 3 63.0
40.50 13 3.3 3.3 66.3
41.00 8 2.0 2.0 68.3
41.50 2 5 5 68.8
42.00 21 53 53 74.0
42.50 6 1.5 1.5 75.5
43.00 9 2.3 2.3 77.8
43.50 5 1.3 1.3 79.0
44.00 27 6.8 6.8 85.8
44.50 1 3 3 86.0
45.00 11 2.8 2.8 88.8
45.50 4 1.0 1.0 89.8
46.00 7 1.8 1.8 91.5
46.50 9 2.3 2.3 93.8
47.00 8 2.0 2.0 95.8
47.50 6 1.5 1.5 97.3
48.00 8 2.0 2.0 99.3
48.50 3 8 8 100.0

Total 400 100.0 100.0




Ighal & Shaban 243

When frequency measure was applied on the data gathered in post-test, above
table was generated which shows that out of 400 students only 3 (.8%) students got
highest marks that is 48.50 out of 50. On the other hand the lowest marks were 11
obtained by only 1 (.3%) student. Other students were between 11 and 48.50, and there is
a lot of variation as is mentioned in the table. 27 students out of 400 got 44 marks that is
the highest number of students getting same marks in the post test.

Table 3
Overall Paired Samples Statistics for complete test participants
Mean N  Correlation Correlation  Mean T Df Sig.
Sig. (2-tailed)
Pair 1 Prtr  17.7338 400 .160 .001 -16.6295 -35.422 399 .000

Pstr  34.3633 400

A two sample t test was applied on pre and post-tests of complete sample of 400
participants to check whether there was any difference of development in the four skills
of English language. Data was collected from samples two times with a difference of
treatment. In both pairs, results show (in the table above) that yes there is statistically
significant difference in the result of pre and post-tests (M=17.74vs M=34.36 with tzg
=-35.422 and sig. (2-tailed) = .001 that is less than p value of .05). The result of tests
shows in correlative terms is .160 with a correlation sig. of .001 which is again less than
the cut value that shows there was the same group used for the data collection and the
correlation is positive but weak (r = 0.160, p > .001). The result also shows that the result
of post-test was 16 point higher than the scores of pre-test (95% CI [-17.55, -15.71]).
Results specifically show that when suitable milieus and methods were used to teach four
skills of English language, they could produce a lot of difference which can be noted in
the above table.

Table 4
Access Students Paired Samples Statistics
Mean N  Correlation Correlation Mean T Df Sig.
Sig. (2-tailed)
Pair 1 Prtr  18.1875 200 227 .001 244290 72962 199 .000

Pstr  42.6165 200

A two sample t test was applied on pre and post-tests of 200 participants from the
Access Program to check whether there was any difference of development in the four
skills of English language. Data was collected from samples two times: at time of
admission and after one year. In both pairs, results show in the table above that yes there
is statistically significant difference in the result of pre and post-tests (M=18.19vs
M=42.62 with t;g9 = 72.962 and sig. (2-tailed) = .001 that is less than p value of .05). The
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result of test shown in correlative terms is .227 with a correlation sig. of .001 which is
again less than the cut value that shows there was the same group used for the data
collection and the correlation was positive and strong (r = 0.227, p > .001). The result
also shows that the result of post-test was 24 point higher than the scores of pre-test (95%
Cl [23.77, 25.09]). Results specifically show that when the required milieus and methods
were used to teach four skills of English language in the Access classrooms they could
produce a lot of difference which can be noted in the above table.

Table 5
Public Schools Paired Samples Statistics
Mean N Correlation Correlation Mean T Df Sig.
Sig. (2-tailed)
Pair 1 Prtr  17.2800 200 .037 .598 8.8300 22.051 199 .000

Pstr  26.1100 200

A paired sample t test was applied on pre and post-tests of 200 participants from
public schools to check whether there was any difference of development in the four
skills of English language. Data was twice collected from the same samples: once when
they appeared for Access entry test and second after one year. In both pairs, as per the
results shown above in the table that yes there is statistically significant difference in the
result of pre and post-tests (M=17.28vs M=26.11 with t;o9 = 22.051 and sig. (2-tailed) =
.001 that is less than p value of .05). The result of test shown in correlative terms is .598
with a correlation sig. of .001 which is again less than the cut value that shows there was
the same group used for the data collection and the correlation is positive but very weak (r
= 0.037, p > .001). The result also shows that the result of post-test was only 8points
higher than the scores of pre-test (95% CI [8.04, 9.62]). Results specifically show when
the suitable milieus and methods were not used to teach four skills of English language in
non-Access classrooms, the notable difference cannot be created in the learning of the
students (though a little difference could be produced yet it was less than expected). The
result is described in the table which can be noted.

Table 6
Independent Sample Statistics between Groups (Complete Pre-test)
N Mean Std. Deviation T Value Sig. (2-tailed)
Prtr Access 200 18.1875 4.25430 451 .652
Non-Access 200 18.0175 3.21483
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The table is showing the result of independent sample t test between Access and
non-Access groups. As shown in the above table, there is no significant difference
between the scores of Access and non-Access groups as the Sig. (2-tailed) value is .652
that is greater than the cut value of p > .05. The mean score of both groups shows that
overall performance of both Access and non-Access groups was almost the same as the
mean score of Access was 18.1875 and the means score of non-Access group was
18.0175 which is almost equal. Their t value is .451 which is positive 2-tailed value,
which is square of one tailed data and it shows that the difference between Access and
non-Access groups’ performance is almost equal.

Table 7
Independent Sample Statistics between Groups (Complete Post-test)
N Mean Std. Deviation T Value Sig. (2-tailed)
Pstr Access 200  42.6165 3.25999 40.359 .000
Non-Access 200  26.1100 477776

The post-test was conducted and the result was recorded in above table after
applying independent sample t test. As per the data given in the table, there is a significant
difference between the scores of Access students and non-Access students, as the sig.
(2-tailed) value is .001 which is less than the cut value of p<.05. Their mean scores show
better result of Access students over non-Access students as the mean score of Access
students is 42.6165 while the mean score for non-Access students is 26.1100 and the 2-
tailed t value is 40.359 which is positive. The result shows that the overall performance of
Access students is much better than that of non-Access students as the difference of mean
scores is almost 16.49 which shows a large difference in the scores of both genders.

The results of the research proved that students of Access Program achieved
much higher score that the students of public school. As calculated and presented in
tables above that both the groups showed improvement within a span of one year but the
learning of the students of Access Program was significantly better (from average score
of 18.18 to 42.61) from the students of Public Schools (from average score of 18.01 to
26.11).

Discussion

The results proved that ELT practices in the Access Program affected the students
positively. This result also proves the claims of the researchers like Hannah (2013),
Schneider (2002), Maxwell and Chmielewski (2008) and others who established the
strong relationship of classroom environment with better learning achievement. Access
Program promises better learning environment as claimed in ‘Handbook for Provider’ of
English Access Microscholarship Program (2015). The handbook also establishes that
Access teachers will get customized training and will teach using teaching methodologies



A CS of English Language TP at the Access Program and Public Schools 246

and techniques that are useful and beneficial for their learners. The details of which can
be found in “Introduction’ section. It also proves that claims of Zepeda (2006), Adunola
(2011) and others who established positive relationship between effective teacher training
and better learning achievement of the learners. The better results of the students of the
Access program can be referred to the findings of Wolfenberger and Canella (2015), Aziz
and Hossain (2010), Tran (2017), Lippincott (2017) and others who established in their
researches that better teaching methodologies and techniques can significantly improve
the learning outcome. Thus it is proven that the ELT practices of Access Program are
better than the ELT practices of Public School because the effect is significantly different.

Conclusion and Recommendations

In the light of the above “findings’ and “discussion’ it is concluded that ELT practices of
Access Program are significantly better than the ELT practices of public schools as
proven by their effect on learning outcomes of both the groups. Now the ELT practices
used in Access Program should be researched thoroughly to take them as a model for all
English Language Programs in Pakistan and for suggesting further improvement in the
Access Program itself.
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