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Two Instructional Frameworks for Job Application Writing: Conventional ESP- Based Strategy 

Versus Genre-Analysis Based Strategy 

Zahra Khan1 and Sajida Zaki2 

ABSTRACT 

Writing professional genre is considered as a challenging task and writing professional job application letters by 

novice job applicants is a problem as they are unaware of the features of this genre as expected by the disciplinary 

community, and variations according to the job and the employer. All through tertiary level education, Job Application 

Letter (JAL) is considered as an essential genre taught as a mandatory component of English for purpose-specific 

courses. As reported by many students, discipline-specific professors, recruiters and employers that, despite receiving 

formal education, graduates continue to show lack of specific skills required in writing an effective JAL which in turn 

could help them get short-listed for job interviews. Research-based and literary work done on Second Language, 

Academic and Specific English Writing has identified writing instruction and teacher’s pedagogy as important factors 

for this problem. A quasi experimental study was conducted, forming two homogeneous groups (N1=37; N2=40) 

which included 5th semester engineering students pursuing their bachelor’s degree in the same department at a public-

sector university. Each of the two homogeneous groups was taught for four weeks using one strategy. Pre-test and 

post-test design along with student’s perceptions before and after the study provided the qualitative and quantitative 

data to make comparisons within and across groups to study the impact of each strategy as well as the comparison of 

the two strategies. Result are drawn from descriptive and correlational analysis and t-test done on the quantitative 

data, whereas thematic analysis is followed through for the qualitative data for the similar purpose. The differences 

in the result of mean average scores (GABI pretest:9.79, posttest: 19.94; CBCBI pretest:10.16 posttest:16.81 revealed 

that genre-analysis based strategy influenced student’s JAL writing more and showed improvement. Furthermore, the 

qualitative data revealed that students found structured instruction, practice and feedbacks useful and inducive in 

developing their interest in writing and writing classes. It becomes evident that student’s JAL writing skills directly 

affects their employability, but it can be improved by altering formerly used strategies or by the use of a more 

promising JAL writing skills GABI. 
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INTRODUCTION  

Genre has gained much of its importance in the field of research and second language teaching. 

Contemporarily, the idea of genre moves towards the analysis and descriptions, not only in the field of 

linguistics and language teaching but also in the domain of cultural as well as social studies (Hyland, 2004). 

Number of research studies analyzed professional and academic genre to see the language usage in different 

discourse community. Present-day studies put Genre Analysis-based instruction (GABI) to use in teaching 

the graduates mainly the job application genre. The main aim of the genre of job application letter (JAL) is 

persuasive in nature, that is to be expecting a specific response from the receiver’s side, explicitly a call for 

an interview. Another reviewed literature opined that JAL contains applicant’s information which vary in 

different parts of the world in terms of what is asked of them in the document. Adding to this, the 

information contained in this genre is the first professional image of the applicants in writing which attempts 

to impress the employers, so much that they would give it a read. Mostly, research studies on JAL genre 

                                                             
1 Lecturer of English, Bharia University, Karachi. Email: zkhan8011@gmail.com 
2 Professor and Chairperson, Humanities Department, NED University of Engineering & Technology, Karachi. Email: 
drzaki@neduet.edu.pk 



  Zahra Khan and Sajida Zaki: Two Instructional Frameworks for 
 

111 
                                                                                                                              JSSIR Volume 7, Number 2, December 2018  
 

focused on the impact of feedback but does not incorporate GABI that prepares students to meet the real-

world writing style and give them confidence to handle professional genres. 

THE STUDY GAP 

The research gap in the context of Pakistan as discussed by Mahmood, Ain, Umer and Qasim (2015) that 

the Pakistani applicant face problems in writing the job application letter and there is a dire need to facilitate 

Pakistani graduates in terms of professional discourse. Researchers also examined that very few studies 

have been conducted in the Pakistani context on job letters; there is a need to expand research. In terms of 

“typical formulaic expressions”, Khan and Tin (2012) reported that most candidates fail to use inventive 

language of the genre due to distinctive abilities and accomplishments which does not necessarily prepare 

them to do that or educate them in that way. Moreover, in the professional correspondence in Pakistan, 

applicants still resort to use the old patterns with courteous expressions as well as using less creative 

language that leads to incoherence in organization of ideas (Ain, Mahmood, & Asim, 2015). Furthermore, 

the research gap identified regarding employment projects, relatively not as much has been written to 

facilitate the students to completely understand the employment projects and engage them in revision of 

these documents of employment projects (Ding & Ding, 2013). Yang (2012) also presents an important 

research gap as experimental and theoretical studies acknowledged the importance of genre - based 

approaches. Thus, learner’s attitudes and perceptions related to genre- based learning is less explored.  

However, Ho, Watkin and Kelly (2001) have attempted to draw attention towards the major research gap 

that in higher education there is limited literature that is available based on staff development approaches. 

Moreover, research studies are required at the level of higher education to align their traditional pedagogy 

with respect to the modifications of demanding environment (Zaki, Rashidi, & Kazmi, 2013). In addition, 

in the context of Pakistan the development of teachers at tertiary level with respect to professionalism is 

still a challenging area to work on. In the context of professional growth in Pakistan, neither research nor 

scholarship availability are promoted or provided to the university teachers, to develop their views 

regarding teaching. Therefore, even the Pakistani teachers needs guidance and needs to be taught in order 

to develop professionalism in them (Chaudary, 2011) and there is a need for teacher’s pre-service as well 

as in-service education in the Pakistani context (Dayoub & Basiruddin, 2012).  

Ashraf and Rarieya (2008) conclude that in the Pakistani context, teachers should be made aware of 

reflective practices and require reflective conversations to improve their teaching. By drawing upon the 

concept of recruiters, Breaugh and Starke (2000) have been able to show that more attention is required by 

the recipients of realistic job previews that is helpful for the job applicants. At a local Pakistani context, 

undergraduate learners face problems in writing (Freed, Almas & Bilal, 2016). In view of the above analysis 

that have been mentioned so far, one may suppose that there is a pressing need to develop undergraduate 

students’ professional writing skills because soon after graduation students meets the real monetary world. 

Besides these, teaching practices of job application professional genre also gives a traditional look that is 

also the major problem. Considering the gap in the instructional methods, the study incorporates genre 

analysis-based instruction as an upgrading in teaching this professional genre. 

LITERATURE REVIEW 

INSTRUCTIONAL FRAME WORK:  
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CONVENTIONAL BUSINESS COMMUNICATION BASED INSTRUCTION (CBCBI) 

Quality education is essential at the level of higher education, because institutions are striving to produce 

the best of us and the competition of surviving in the real market is getting harder and harder on every day 

basis (Zaki & Rashidi, 2013). Another study opines that Pakistani graduates at tertiary level need to improve 

their communication skills for better future prospects, but the fruitless language teaching practices are the 

main reason that scare all the opportunities away (Sultana & Zaki, 2015). This was also observed by Dar, 

Zaki and Kazmi (2010) that second language learners mainly fail to develop their proficiency academically 

in their Second language and even training is not given in terms of meeting the professional world 

requirement. Zaki et al. (2013) revealed that the local context fails to change the current teaching pedagogy 

that empower learners through knowledge as well as skills that are helpful in contributing effectively in the 

arena of professional community and society. Another study focused that the developments can take place 

professionally so that teacher’s provisions can take place in terms of work place working criteria. In 

addition, effective strategies can be used to track graduates so that the updates can be addressed (Bratlien 

& Mcguire, 2002).  

One study by Hativa, Barak and Simhi (2001) examined the trends, that different researchers are looking 

for ways to enhance knowledge about teaching. To achieve this goal one should first start thinking about 

teaching, knowledge related to pedagogy that will helpful in term of instructions delivered to the teachers 

those who are less equipped with teaching pedagogy. Moreover, professors at universities have not received 

any teacher’s training that prepares them to teach and for teaching practices. Hence, this situation leads to 

fragmenting their pedagogical practices. Apart from this, it is necessary to aware teachers in Pakistan in 

terms of their professional development and different opportunity is also provided to expand their 

capability. This step gives teachers a base to build their willingness to take part actively that builds them 

professionally (Rizvi & Elliot, 2007). As Ramsden (1987) also identified that research studies are required 

so that improvement in the process of learning can take place at higher level of education. The key feature 

for (CBCBI) is presented in Table 1. 

 

Table 1. Key features of conventional business communication-based instruction 

Key features 

 Imitation 

 Copying the exact material or teacher’s model 

 Less creative development of skills 

 No application of writing skills 

 Less empowering 

 Less emphasis of different techniques of writing 

 

Hence, the above description reported that improvement is necessary in the local context in terms of 

pedagogy that are helpful to empower students towards learning. 

INSTRUCTIONAL FRAMEWORK: GENRE ANALYSIS BASED INSTRUCTION 
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Genre analysis-based instruction (GABI) is considered as important in understanding the practices. For the 

students of ESP, the knowledge of genre will be helpful in their academics and professional career (Osman, 

2004). Many studies discuss the value of GABI or teaching with reference to the (non-native English 

speakers) NNESs (Hyland, 1990, 2004, 2007; Kwan, 2006; Payaprom, 2012; Pryde, 2015; Tyron, 2016; 

Yasuda; 2011). As Hyland (2004) investigated that the framework of ESP genre-based give learners a 

chance to develop their understanding explicitly in terms of the structure of the target text and the way text 

is written. Hyland (2007) views genre-based pedagogy as a useful resource for Teacher Educators to assist 

their pre-service and in-service student-teachers in writing to produce effective text. Moreover, theory and 

research related to genre gives teachers a useful resource for preparing their materials for writing classes. 

More to this, genres act as a supporting tool for learners to facilitate their involvement with different types 

of text (Hyland, 1990).  

One study by Kwan (2006) states that little work has been done on genre-based instruction with respect to 

writing. As, Payaprom (2012) explored that genre-based approach affected positively in the development 

of student English literacy as this approach helps students to understand the text in a better way, expansion 

in accessing the examination of genre, explicitly providing knowledge about a genre through the process 

of teaching and learning as well as providing benefit with respect to using language in order to achieve 

different purpose of communication. However, Pryde (2015) study revealed that genre-based approach 

could be helpful in providing students better learning of the successful conversational approach. Much of 

the available literature deals with the importance of genre approach that can be helpful to interpret and 

refine standards in terms of ‘‘proficiency-based curriculum and instruction’’ (Tyron, 2016). The study of 

Yasuda (2011) based on implementing genre based approach to the genre of e-mail writing revealed a 

significant result in terms of improvement in students thinking level about writing email in English and this 

implementation raised student’s confidence. 

Similarly, Lee (2013) also reported that in the process of teaching and learning, genre can be considered as 

a useful instrument. Struggling learners especially EFL, considering genre as a useful tool can be helpful 

contextually in terms of thoughtful construction of passages and provision of guiding principles to the 

students. Genre-based writing is helpful for teachers as well as learners in the writing classes. It can provide 

instructions to students related to writing by using genre approach, motivating struggling learners in terms 

of giving guidelines clearly, and providing help for teachers in terms of practicality and well-organized 

methods in their writing classes. Another study of Kay and Dudley-Evans (1998) has reviewed the positive 

aspects of genre-based teaching. It makes the learners aware of the different text type, its features and the 

strategies to imitate in their own construction. The approach of genre is to make learners empower 

throughout the world in terms of participation into the specific discourse community. It helps learners in 

discovering text patterns, promoting cognitive thinking, developing confidence to produce genre-based 

effective text. It also set learner free from the writing anxiety by providing them varieties of models and 

providing ways to evaluate their own writing material and hence it provides the useful grounds for teachers 

as well as students. The key potential benefits (Hyland, 2004) for genre-analysis based writing instructions 

can be illustrated in the table 2.  

Table.2 Key features for genre analysis-based writing instruction (Adapted from Hyland,2004, 

pp.10-11)  

Key Features  



  Zahra Khan and Sajida Zaki: Two Instructional Frameworks for 
 

114 
                                                                                                                              JSSIR Volume 7, Number 2, December 2018  
 

Therefore, using genre-analysis based instruction to teach JAL genre works as an influential teaching tool 

for teachers as well as benefitting learners.  

MAJOR RESEARCH QUESTIONS 

The present research answers the following research questions: 

RQ1: Do the students of experimental group taught through genre-analysis based strategy perform better 

than the students in the Control group taught under conventional business communication-based strategy? 

RQ2: Do pretest and posttest scores of Experimental and Control groups correlate within and across 

groups? Does the mean change in the outcome from pre-to post differ in the two groups? 

RESEARCH METHODOLOGY 

The study was quasi- experimental in nature with intact groups of pre-test and post-test design. This quasi-

experimental study using quantitative aspects on a group of EFL/ESP learners writing performances in 

terms of their job application writing tasks. The researcher analyzed data through statistical means and 

thematic analysis to make comparison of two methods of instruction. In quasi-experimental studies, the 

groups are intact that means the groups are made in terms of means rather than random selection (Cohen, 

Manion, & Morrison, 2007). The quasi-experimental study research design known as non-equivalent 

control group pretest post design was adopted to conduct the intervention, in one department of the public-

sector engineering university in Karachi. The research experiment was carried out in the eleventh academic 

week when the students had almost covered the prescribed syllabus according to the HEC curriculum with 

the intention that the experiment would not be disturbed by the regular academics. The study was carried 

out for four weeks during which the experimental group was taught through the GABI whereas, the Control 

Group was taught through the existing CBCBI.  

FINDINGS AND DISCUSSIONS 

To answer the research questions, the major findings have been discussed by following statistical and 

thematic analysis. 

DESCRIPTIVE ANALYSIS OF CONTROL AND EXPERIMENTAL GROUP (MEAN, SD, MIN, 

MAX, RANGE) 

For the quantitative analysis, the researchers calculated the range, minimum, maximum, mean and standard 

deviation. Below is the descriptive analysis of both groups. 

 Explicit 

 Systematic 

 Needs-based 

 Supportive 

 Empowering 

 Critical 

 Consciousness-raising 
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COMPARATIVE DESCRIPTIVE ANALYSIS OF PRETEST AND POSTTEST OF CONTROL 

GROUP AND EXPERIMENTAL GROUP (AVERAGE OF 3 RATERS) 

The Descriptive analysis shows that mean marks in the pretest is 10.16 and SD is 1.419 in the control group. 

Whereas, in the experimental group mean marks is 9.79 and SD is 2.178 which shows that there was no 

significant difference between two groups and both groups had a similar level of competency at the start of 

the study (see table 3 and 4). 

Table 3. Descriptive Statistics of control group  

N=37 Range Minimum Maximum Mean Std. Deviation 

Average control 

pre-test total (rater 

1,2,3) 

7 8 14 10.16 1.419 

Average control 

post-test total 

(rater1,23) 

10 11 21 16.81 2.042 

 

Table 4. Descriptive Statistics of experimental group  

N=40 Range Minimum Maximum Mean Std. Deviation 

Average 

experiment pre-test 

total (rater 1,2,3) 

9.00 4.33 13.33 9.7998 2.17819 

Average 

experiment post-

test total 

(rater1,23) 

4.34 17.33 21.67 19.9422 1.07471 

However, the mean average posttest mark of the control group is 16.81 and standard deviation (SD) is 2.042 

(SD). The mean average posttest marks and standard deviation are 19.94 (mean) and 1.075 (SD) in the 

experimental group. If the SD value is lower that points out the narrower distribution of the scores nearby 

the mean (Florida department of education,2005) or lower the standard deviation means the scores or values 

are more clustered together, whereas the higher value gives indication of more dispersion (Babbie, 2008), 

the data shows a significant difference in their mean achievements of the experimental group and SD was 

even the lower value that shows that scores of the experimental group (EG) is  more bunched together than 

the control group (CG). 

The maximum value in the CG average pretest is 14 and the minimum is 8 so the range of the CG data set 

is 7, on the contrary the maximum value in the average control group posttest is 21 and the minimum is 11, 
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so the range is 10. The range values show a contrastive change in the pretest and the post marks. 

Furthermore, the maximum value of the average pretest of EG is 13.33 and the minimum is 4.33 so the 

range of EG pretest data set is 9. Oppositely, the maximum value in the average EG posttest total is 21.67 

and the minimum is 17.33. So, the range of EG posttest data set is 4.34. If we compare the maximum and 

minimum value of the CG and EG pretest, posttest average total, then   EG show more improvement than 

the CG. Here the data report the significance of using GABI in the EG.  

CORRELATION OF PRETEST AND POSTTEST SCORE OF CONTROL GROUP (AVERAGE 

SCORES BY 3 RATERS)  

The Table 5 shows the correlation of pretest and posttest scores of the control group. The analysis reveals 

moderate relationship between average pretest and average posttest scores of the control group with the 

value of 0.470. The significance p value is .003 which is less than 5% significance level. So, at  5% 

significance level the data provide sufficient evidence to conclude that pretest and posttest scores are related 

with each other. 

Table 5 Correlation of pretest and posttest average scores of the control group 

     N=37 

Average pre-test 

total (rater 1,2,3) 

Average post-test total 

(rater1,23) 

Average pre-test total 

(rater 1,2,3) 

Pearson Correlation 1 .470** 

Sig. (2-tailed)  .003 

Average post-test total 

(rater1,23) 

Pearson Correlation .470** 1 

Sig. (2-tailed) .003  

PRETEST AND POSTTEST SCORE EXPERIMENTAL GROUP (AVERAGE SCORES BY 3 

RATERS) 

The Table 6 indicates the moderate relationship between the average pretest and posttest scores of 

experimental group with the Pearson correlation value of 0.345 and the significant 2-tailed p value is .029 

which is less than 0.05. Hence, the relationship is found to be statistically significant at 5% significance 

level. 

Table 6. Correlation of pre-test and post-test average scores of experimental group 

N=40 

Average pre-test total 

(rater 1,2,3) 

Average post-test total 

(rater1,23) 

Average pre-test 

total (rater 1,2,3) 

Pearson Correlation 1 .345* 

Sig. (2-tailed)  .029 
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Average post-test 

total (rater1,23) 

Pearson Correlation .345* 1 

Sig. (2-tailed) .029  

T-TEST TO COMPARE PRETEST SCORES OF CONTROL AND EXPERIMENT GROUPS 

The table 7. shows the mean achievements of average pretest scores of CG and EG that is 10.16 in CG and 

9.80 in EG which explains that both groups have a similar kind of competency. Moreover, in this table the 

first column shows number of participants of both groups, second column shows the mean values as 

mentioned above, the third column presents standard deviation in like manner fourth column illustrates the 

standard error. 

Table 7. One-Sample Statistics 

 N Mean Std. Deviation Std. Error Mean 

Control Average pre-test total 

(rater 1,2,3) 
37 10.16 1.419 .233 

Experimental Average pre-test 

total (rater 1,2,3) 
40 9.80 2.178 .344 

     

Whereas, table 8 shows t-test two sample assuming equal variance provide a prove that both groups in the 

pretest were homogenous and equal as the mean value is 10.21 and 9.775 t statistic’s value is 1.04. so, the 

pretest values are statistically significant at 5% significance level. 

 

 

Table 8.T-Test: Two-Sample Assuming Equal Variances 

    

 Variable 1 Variable 2  

Mean 10.21621622 9.775  

Variance 1.951951952 4.742949  

Observations 37 40  

Pooled Variance 3.40327027   

Hypothesized Mean Difference 0   
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Df 75   

t Stat 1.048549026   

P(T<=t) one-tail 0.148876485   

t Critical one-tail 1.665425373   

P(T<=t) two-tail 0.297752971   

t Critical two-tail 1.992102154   

T-TEST TO COMPARE POSTTEST SCORES OF CONTROL AND EXPERIMENTAL GROUPS 

The Table 9 shows the mean values of the control group and experimental group post test scores that is 

mean of (CG) was 16.81 and mean of (EG) was 19.94. These mean values show a productive difference 

between these groups. The data supports GABI, as t value in experimental group was 117.359 which is 

greater than the t value of control group that was 50.077, the second column shows the degree of 

freedom(df) having the value of 36 and 39 the third column shows the significant value or p value based 

on which we accept or reject Ho.  

Table 9. One-Sample Statistics 

 N Mean Std. Deviation Std. Error Mean 

Control Average post-test total 

(rater1,23) 
37 16.81 2.042 .336 

Experimental Average post-test 

total (rater1,23) 
40 19.94 1.075 .170 

The Table 10 shows the mean value of posttest of control group is 16.86 and the EG mean value in the 

posttest is 20 that show significant difference that means we reject null hypotheses that is there is no 

difference in the writing scores of post-tests and accept alternative hypotheses that is there is difference in 

the posttest of both groups. Post scores of EG was higher than the CG which provide sufficient evidence to 

conclude that GABI was more effective than CBCBI. 

Table 10.t-Test: Two-Sample Assuming Equal Variances 

    

 Variable 1 Variable 2  

Mean 16.8648649 20  
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Variance 4.23123123 1.128205  

Observations 37 40  

Pooled Variance 2.61765766   

Hypothesized Mean Difference 0   

Df 75   

t Stat -8.4954294   

P(T<=t) one-tail 6.7967E-13   

t Critical one-tail 1.66542537   

P(T<=t) two-tail 1.3593E-12   

t Critical two-tail 1.99210215   

THEMATIC ANALYSIS OF QUALITATIVE DATA 

COMPARISON OF CONTROL AND EXPERIMENTAL GROUPS PREVIOUS WRITING 

EXPERIENCES 

In response to the question about their previous writing experiences of job application letter, 99% 

participants in the control group shared their views that they have not written JAL before and they had no 

idea about this genre. Only 1 participant responded that he had written a JAL when he applied for the job 

(see table 11.) 

Table 11.: Theme:1 Control group students previous writing experiences of JAL 

Sub-themes Participant’s code and 

responses 

Frequency 

1) Never written before / 

No idea 

C066-C099, C104-C312: 

‘No’, C070 ‘Never’ 

C076: ‘(Never written one)’ 

(N=42) 

2) Applying for job C-102: ‘Yes (When I was 

applying for a job in a 

coaching center)’ 

(N=1) 

Whereas, in the experimental group 90% of the participants had no writing experience of JAL and those 

who had, they first written in the business communication class during the tenure of the researcher`s 

experiment and one of them responded that he was willing to learn, Hence, majority of the participants 
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answered that they had written job application letter first time in the business communication and ethics 

class, some of them replied that they had written when they applied for job and internship (see table 12.). 

Table 12.: Theme:1Experimental group students previous writing experiences of JAL 

Sub-themes Participant’s code and responses Frequency 

1) No writing 

experience/ 

first writing 

experience in 

Business 

communication 

and Ethics 

Class 

T002, T005, T006, T008, T019, T027, T055, T057, T058, 

T063, T064, T065, T240 ‘No’ T045: ‘No (Never)’ T061 ‘No (I 

am willing to learn)’ 

T007: ‘yes (Last Tuesday in business communication class)’ 

T009: (yesterday in business communication class’, T010: (A 

class assignment given yesterday) ’T012: (During exams and 

class activity)’ T017: (Yesterday in business communication 

class, T020: 

 (in Business communication class)’T021: (14th Feb,2017 in 

Business communication class)’T022: ‘(in yesterday `s 

class)’T023, T046, T048: ‘(yesterday)’T025, T026, T031, 

T032, T034, T036, T037, T044, T054, T059, T303: ‘yes 

(During a class activity)’ T029, T038, T042, T053, T060, 

T132: ‘(During business communication class), ’T047: ‘(Just 

wrote it for an activity in the class and it was for the first 

time.’ 

   (N= 43) 

2)  Applying for 

job/ internship 

T001: ‘Yes (After completing the HSC, I applied to teach in ' 

The innocent high school', T003: ‘Yes (internship application 

letter)’, T004: ‘During 2016, previous year applying for 

internship in T011: ‘Yes  

(when I was applying for teaching in coaching Centre)’T012: 

‘T014: ‘I wrote a job application for customer engineering 

services 5 months before’ T015: ‘yes (applying for 

internship)’, T016: ‘yes (for internship)’T018: ‘yes (Few days 

ago applied for internship)’ ,T035: ‘yes (Last year when I 

went to teach in the '' The optima of science collegiate''’T040: 

‘yes ( Last year , internship letter) T049: ‘Yes (Last year, 

when I went to teach in the optima of science collegiate, 

Karachi.’T062: ‘Yes (Internship application Letter)’ 

(N=12) 

 

Hence, the findings revealed that there was a gap in the teaching and writing of this JAL in the both groups. 

Both groups are homogenous and equivalent. 
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COMPARISON OF CONTROL AND EXPERIMENTAL GROUP OF PARTICIPANT’S CURRENT 

PERCEPTIONS OF JAL WRITING 

In response to the open-ended question that sought student’s current perceptions of JAL’s major elements, 

ideas and content after teaching instructions to scrutinize their responses about writing accomplishment 

they had attained after teaching input. The data revealed several patterns or sub-themes that are targeted in 

both groups are as follows: In the control group, participants responded that they follow the proper pattern 

while writing JAL, they were aware of A.I.D.A approach, ending letter with positive tone, awareness of 

language use, sentence pattern, mechanics of writing. Additionally, they are also aware of the content-

writing strategy, its organizational pattern, how to use convincing statements for catching employer`s 

attention, improvement in writing skills in terms of choice of words and how to use professional phrases. 

In contrast, thematic analysis in the experimental group revealed similar findings or responses but the only 

difference was the understanding of sequence of move structure in the experiment group was observed. In 

conclusion, the given data has provided evidence about the current writing experiences of JAL that the 

participants in the EG are aware of the sequence of moves in the JAL, they have good knowledge of 

vocabulary and expressions that sells one’s candidate. They know the structured pattern of solicited and 

unsolicited JAL, Participants also possess knowledge of convincing statements to impress the employers 

by staying humble and by being polite.  

COMPARISON OF PARTICIPANT’S RESPONSES BEFORE AND AFTER WRITING 

INSTRUCTIONS OF THE CONTROL AND EXPERIMENTAL GROUP 

The Table 13. displayed contrastive change in the participants writing perceptions and practices earlier and 

after teaching instruction of both groups but the main difference is the awareness of moves present only in 

the experimental group. Control group did not receive this treatment. 

Table13:  Comparison of pre and post-writing perceptions of the participants of CG and EG 

Pre- participant’s perceptions 

of JAL writing (CG&EG) 

Post- participant’s perceptions of 

JAL writing (CG &EG) 

Difference in the control 

and Experimental group 

Similarities  

1) Not aware of the format 

and style of writing 

1)Learned the structured pattern of 

writing JAL, not letting the receiver 

to get bored using standard format 

    

 

 

 

 

 

2) Lacking ideas in the 

usage of vocabulary and 

writing specific expressions 

2) Learnt the usage of professional 

phrases and place of insertion, 

awareness of using proper 

vocabulary 

3)  Problems in the use of 

grammar, language and 

mechanics 

3)Corrected my mistakes that I did 

in the past, awareness of how to 
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write the grammatically correct 

JAL. 

 

 

 

 

 

 

 

 

 

 

Both groups had similar 

responses, but the only 

difference was the 

understanding of the move 

structure of JAL 

4)  How to write convincing 

statements for employers 

4) learnt specific skills and strategies 

to impress the employer. 

5) Development of ideas, 

writing methodology 

5) learnt correct approach of writing 

JAL through AIDA and awareness 

of presentation of ideas sequentially. 

6) How to develop writing, 

speaking skills 

6) Technical writing skills were 

developed, improved 

communication and speaking skills 

7) Elements 7) Learnt elements of JAL. 

The findings of the study show the considerable impact of GABI in the post test of the participants of the 

experimental group. The statistical and thematic analysis of the data provides prove that GABI provides 

explicit instructions of the target genre in terms of moves analysis. This pedagogy gives teachers a 

resourceful guideline for the formulation of effective genre. Besides this, it also gives learners platform to 

identify the specific features of any genre. Thus, it proved that in order to understand the structure of any 

text or genre this instruction is helpful and beneficial for learners. 

CONCLUSION 

The present study attempts to compare the existing pedagogy (CBCBI) with the proposed pedagogy (GABI) 

for JAL writing in order to see their impact on students’ writing competence. Genre based pedagogy 

provides a platform for teachers and learners.  As quality teaching at tertiary level is required so that 

learner`s meet the global demand and develop professionally as well. Using the quasi-experimental research 

design, the comparison is made to see the impact of CBCBI and GABI on the students’ performance and 

their test scores. The current study bridges the gap by providing Pakistani graduates that how professional 

discourse is written, how improvement of employment communication take place, how to compose a new 

genre with the help of moves, how to promote themselves in the professional targeted field. It also bridges 

the gap by providing teachers the idea of moves and the application of professional writing skills by using 

GABI. This study also sensing the gap of the undergraduate learners in professional writing skills at a 

public-sector engineering university studying business communication course. As undergraduate learners 

had a little competency in writing professional genre, it requires explicit instructions so that learners become 
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aware of the communicative purpose of each move of a target genre. Hence, in terms of empowering ESP 

students with the formulaic expressions, linguistic features, format and structure, usage of professional 

vocabulary, inspirational expressions for persuasion that are used for the construction of text, it requires 

explicit instructions and GABI provide all these instructions. 

Henceforth, the impact of two pedagogies were investigated by using the genre of JAL with intact groups 

control and experimental, 5th semester undergraduate student’s writing performance. During the tenure of 

teaching both groups were exposed to the range of resourceful materials according to their assigned writing 

instructions. Additionally, pretest and posttest were conducted to see the difference in the student’s scores. 

Data analysis proved that improvement in students writing performance, development of confidence in 

handling the professional genre with their moves structures. Thus, GABI proves a suitable alternative 

pedagogy. This pedagogy could be used to teach business communication course at the tertiary level.  
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