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Abstract

The main objective of this study was to exploresesuof dropout by children in primary
schools and develop a model for prevention. Intlighthe literature four instruments were
developed to survey causes of dropout from prinsatyool teachers, children who dropped
out, their parents and teachers. The respondents afehe opinion that the leading causes
which forced a child to leave school were parectaielessness, poor parental economic
condition, grade retention, student's out of schoompanionship, truancy, difficulty in
learning, student's preference for child labor ostrdies, inability to continue learning,
psychological problems, illiteracy of parents, astddent’s poor health. Based on these
identified causes of dropout, a model for schooprowement founded on an inclusive
education philosophy was presented. The salienurfes of this model include social,
professional and school transformations. A numidenitiatives are discussed for enabling
this. This model was validated by international &aal experts.

Key Words: Inclusive schooling, causes of dropout, dropout/@ngon, school improvement
program, model of inclusion.
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Introduction

Islamic Republic of Pakistan is located in SoutleAgighboring India on its
east, China on the far north east, Afghanistanleard on the west and the Arabian
Sea on the south, covering an area of 796,095 (840,403 square miles) for a
population of 163.76 million inhabitants with a 3% population growth rate
(Ministry of Commerce, 2009; Ministry of Financ&@®). The preschool and primary
school age population is 27,552,000 (male = 14Q08B, female= 13,389,000).
Pakistan stands at the IHposition out of 130 countries for spending 2.3cpat of
GDP on its education sector, at 85t of 202 with 55% (male= 67%, female= 42%,
rural=45% & urban= 72%) literacy rate and 166ut of 181 within compulsory
primary education (UNESCO, 2005). The dropout mtgrimary school level is
31.3%. The overall school attendance (age 10 yeats above) is 57 percent
(69 percent for male and 44 percent for female)n{#diy of Education, 2006). The
entrance age for primary school is 5 years (UNICHIO8).

There are 158,378 primary schools with 17,043,460ents and 447,890
teachers in Pakistan. There are 37.8% schools wifeaces, 32.3% without drinking
water, 56.4% without electricity, 40.5% withoutlé®s and 6.8% without building
(Ministry of Finance, 2008). There are 531 orgatiires to cater for the needs of
persons with disabilities who comprise 2.54% of bl population. Out of these,
423 organizations (79.7%) are providing educatisealices to persons with disabilities
while others are providing various other servicashsas guidance and counseling,
vocational training, sports and recreation, assessmehabilitation, therapeutic, early
identification/intervention, community services, dital treatment/alternative medicine,
prevention, social upliffempowerment, employmentreach program, old age benefits
and/or other services to persons with disabil{titeameed, 2006).

With rapid technological innovations, the worldbiscoming a global village.
There is a continuous increase in inter-commurhigriag of experiences in order to
improve life for populations in the various terrigs uplifting members of their
territory. Pakistan is an active member of the gladlmmunity. Education for all
children is a common objective for all nations loé tvorld who have already agreed
to act collaboratively (United Nations, 1948). Timnstitution of the Islamic
Republic of Pakistan 1973 asserts that all childrawe equal rights to freedom of
expression, quality education and access to aasafdealthy environment.
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Education is a basic right for all children. Thight is protected by The
Universal Declaration of Human Rights 1948 whicktes$ that,

Everyone has the right to education. Educationl $leafree, at least in the
elementary and fundamental stages. Elementary tdncashall be
compulsory. Education shall be directed to the fi@velopment of human
personality and to the strengthening of respect Haman rights and
fundamental freedoms. It shall promote understapditolerance and
friendship among all nations, racial or religiousups, and shall farther the
activities of the United Nations for the maintenainé peace (Article, 26).

The UN Convention on the Rights of Child (1989) guees the right of
education for all children without any discrimir@tibased on any ground. Later the
international community launched its commitmenthwtihe title “Education for All”
with the vision that education will be provided“@very citizen in every society” in
1990, at Jomtien, Thailand. The main objectivehid tommitment was to shift the
benefits of education to each and every membdren$ociety.

The Six EFA goals include provision of early chibdldl care and education,
equity in quality services, access to free and adsgpy education, fulfilment of
learning needs for all learners, improvement erdity rate, decrease in dropout rate,
elimination of disparities, and improvement in reten rate and enhancing learning
outcomes for all children irrespective of their dredingness especially for
disadvantaged and vulnerable children. Due to gwogress in achieving EFA
targets, this was again endorsed in Dakar, in ARAOO and again in September,
2000 by including two EFA goals in the Millenniumreielopment Goals (MDGS).
The achievement of EFA goals was considered veppitant for the realization of
the Millennium Development Goal of achieving theiwgmsal Primary Education
(UPE). To achieve these goals primary educationcgasrally placed. Achieving the
UPE means not only getting children into school hbwtretain them until the
completion of the primary school cycle and hopgflieyond. It will provide basis
for future in terms of adult literacy and lifelotearning.

Communities around the globe are focused on thetfet the process of
education and training of youth is a major gatefamyprogress, prosperity, economic
wellbeing, social uplift, peace, harmony, respectifumanity, rule of law and self
sufficiency in any country. More than 300 partigisafrom different governments
(92) and international organizations (25) from ailler the world approved The
Salamanca Statement and Framework for Action 193heaWorld Conference on
Special Needs Education, by declaring that evenjdcis has a set of unique
characteristics and needs which have to be addrbysthe authorities. Further it was
proposed that all children “with special educatiseds must have access to regular
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schools which should accommodate them with a atélitered pedagogy capable of
meeting those needs”. This statement also claimtsthie education system which
addresses the children with diverse interests &aflenges will be the appropriate
one in the sense of efficiency and cost effectigenénclusive education primarily
originated from the field of special education &ag passed through different phases
such as mainstreaming and integration with theabivge of exploring different means
to accommodate children with special needs forr taiiication.

With the passage of time it was found that theg@&iives were not the true
solution for establishing organizational changdhi@ ordinary education system for
accommodation of all children with difficult circugtances. It was felt that the school
should be able to address the diversity of studd@ihsir diverse needs should be used
as lever for selecting best teaching and learnimecgss. So the framework of
ordinary school was expanded to deliver its sessfoe all of the children residing in
its vicinity. In these circumstances The Salamdfreanework for Action (1994) also
invited states and countries to adopt the challersged frame work for action to
Education for All with clear commitment to inclusiveducation by fabricating
inclusive schooling as;

The fundamental principle of the inclusive schaothat all children should
learn together, wherever possible, regardless yildficulties or differences

they may have. Inclusive schools must recognizeraspond to the diverse
needs of their students, accommodating both diffestyles and rates of
learning and ensuring quality education to all tiyto appropriate curricula,
organizational arrangements, teaching strategiessource use and
partnerships with their communities. There showdlcontinuum of support
and services to match the continuum of special eadountered in every
school (UNESCO, 1994, pp. 11-12).

An inclusive school provides ample opportunitiesstodents with different
needs and abilities to work and live together ie ame environment. “The
fundamental principle of Inclusive Education isttle children should have the
opportunity to learn together” (Peters, 2003).itsxat educational as well as societal
roles. It has a collaborative nature because gkmelacation teacher and special
education teacher with other professionals worletiogr for a common goal. It also
welcomes the community and parents to participatéhe delivery of educational
services to the young generation. The teachingleenthing process also becomes a
collaborative activity where different professiomalre engaged. An inclusive setting
arouses a sense of collaboration instead of cotigreti
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A reasonable body of research reveals that theestwith special needs and
without special needs benefit from inclusive systoordingly (Brinker & Thorpe,
1984; Tichenor & Piechuro-Couture, 1998; Saldei®120lt first as a mechanism of
teaching children with disabilities in general ealimnal settings but now the
international community views it in a broader comtian this conventional approach
(UNESCO, 2001). The international community has reovived at the point where
inclusive school is seen as not only for personh disabilities but rather for all. The
Salamanca Statement and Framework for Action sthéts

Schools should accommodate all children regardle#ssheir physical,

intellectual, social, emotional, linguistic or otheonditions. This should
include disabled and gifted children, street andkimg children, children

from remote or nomadic population, children fromgliistic, ethnic or

cultural minorities and children from other disadisyed or marginalized
areas or groups (para 3). Regular schools withuéivé orientation are the
most effective means of combating discriminationeating welcoming

communities, building an inclusive society and aghig education for all
moreover, they provide an effective education ® mhajority of children

and improve the efficiency and ultimately the ceféectiveness of the entire
education system (Article 2, UNESCO, 1994b).

The scope of inclusive schooling is now extendedlitéhe children who so
ever they are. They may be the children with digads, learning difficulties,
orphans, refugees, nomads, domestic workers, balprig poor families, ethnic,
religious or language minorities, war affected, rargs, labourers, street children or
suffering from HIV. This approach is now seen i tvhole school improvement
context. It is believed that “education systems tnsinclusive, actively seeking out
children who are not enrolled, and responding Bixio the circumstances and needs
of all learners” (UNESCO, 2000). Advanced and ecoigally poor countries have
different priorities of quality and quantity in eshtion of their masses. This
population has different volumes in advance anclig@ing countries. Ultimately the
nature and scope of their educational institutiweage different modes. Now inclusive
education is considered as an agent for change B®alusionary practices to
inclusionary practices for developing a harmonimedusive society. It is against all
sorts of exclusion in the society (Ainscow, 2005).

Poor quality primary education and the low retemtiate of students at
primary school remained a serious concern anddrarrithe realization of EFA goals
and ultimately for Universal Primary Education. agté disparities in education at
primary school level are the threats for discrirtima and inequality of wealth
distribution and other human growth facets. Dropare not only lagging behind in
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social aspects but are also threat for the econosdicial, cultural and political
imbalances in the society. Dropouts and graduatesdsat different positions in
wages and social status (Heckman, 2008).

Gender disparity is also of concern in the accoshpiient of EFA and UPE
goals. The situation has changed, now girls aréopring at equivalent basis or
better than boys (Ma, 2007, 2008). Girls belondmgoor families from rural areas
of Pakistan are usually deprived off quality ediwwl services. Their number in
school is only one fourth of their male counterpdrtlonging to same families. But
those who live in urban areas or high income fawsilare at par in number,
performance and completion to their male peersydloMete & Grant, 2007).
Millions of the school age children are out of sahand millions are leaving school
devoid of completing primary cycle of educationhwitit seeking life skills which are
needed in the future life. Pakistan has securedniliennium development goal
“Ensure that, by 2015 children everywhere, boys gmi$ alike, will be able to
complete a full course of primary schooling” of @sling universal primary
education only up to 60 % (World Bank, 2009).

To translate the dream of EFA into reality inclesaducation was considered
as an effective means. International organizationder the umbrella of United
Nations Organization stepped forward for ensurinducation for all. With
developments in the education systems, new inigativere being undertaken. In the
later years of 20 century the focus of the international communibarged from
quantity to quality of services and products. Isole education was acknowledged
as a unique stratagem for gaining EFA goals byidnog free and easy access to all
boys and girls in primary education (Peters, 2003).

It is an emerging trend in international researebauise this is proving to be
most effective way of teaching and training to sttd belonging to diverse cultures,
family circumstances, interests, potentials, dbditand disabilities (Ainscow, 1991;
Boscardin & Jacobson, 1997; Cheng, 2000; Roberts®®9; Slee, 1996). It is not a
product itself but a process for producing a demticrvalue laden society with
equity and mutual respect (Booth & Ainscow, 20G&;abson, 2000; Marshall, Ralph
& Palmer, 2002; Robertson, 1999; Winzer, Atieri &rkon, 2000). Its success
depends upon the level of priority and politicallwif the stakeholders (UNESCO,
1999). Social inclusion leads towards improvemeamtattendance and reduction of
exclusionary practices from the school. Its maicutremains on the students at risk
of marginalization or underachievers’ groups. Thgsmups are carefully monitored
and provided services and interventions according$ya result the rate of dropout
decreases (Ainscow, 2000).
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Inclusive policies, practices and culture are tbhendations of a sound
inclusive education system (Booth & Ainscow, 2002)ltures are the source of
manifestations of practices. People think and m¢heir prevailing cultures. Actions
and reactions are interpreted in accordance wemtfAngelides & Ainscow, 2000;
Schein, 1985). For its effectiveness governmendsicational authorities and the
school personnel have to adapt the situation a@atulture which should be healthy
and protective for the learners (Rustemier, 2008 holistic development of learner
is carried out under this philosophy. The mostafie schools are often inclusive in
nature and conduct (Fullan, 1991). This inclusiesndeals with a broad spectrum of
learners needs through formal and non formal agbesmto education. The diversity
becomes comfortable for the teacher and the learhearner related diversities are
acknowledged and managed for effective learning EBEO, 1999, 2003).
In broader context it is assumed as an approacthvguipports and celebrates diversity
among all types of learners (UNESCO, 2001). Itiglates social exclusion produced due
to attitudes or other belongings to different skaafesociety (Vitello & Mithaug, 1998).

During the last decade many countries have madensarkable move
towards inclusive education by modifying their eafimnal practices and policies
(Mittler, 2000). Through this inclusive paradigm t&#aching training, quantity is
ensured along with high quality because the ouggfets to the formation of a society
which contributes the healthy and progressive idd&ls in society. The merits of
inclusive schooling are seen in terms of high aaigent scores, improved attendances
and reduced rate of grade repetition (Dyson & RoflP99; Slavin, 1997).

Inclusive educational settings value all individuaqually. Schools are
restructured in such a way that all types of exolusf students from the regular
system are abolished and participatory sense i®lo@yd in the educational
organizations. Rights of students and teachersoéxserved at large. Learning
opportunities are open for all. Inclusion in schteads towards inclusion in society
where the rights of all the society members arentesl (Booth & Ainscow, 2000).
They are provided easy and equal success to satersgf education.

All types of exclusion whether based on ethnidapmguage, colour, disability
or parental attributes are eliminated. This apgnadacright based which guarantees
the rights of all individuals or members of the istc because all have to live and
perform their roles in the same society. The ingkiparadigm was struggling for
provision of all children at all times and for d@Hings with equity and equality.
Slowly but steadily inclusive education found itots for combating the needs and
challenges for persons with and without disabsiti¢#oday the inclusive school is
considered to be a service providing organizatiomciv is open for all and
welcoming to every individual in the society.



An inclusive Schooling Model for the Prevention obpout in Primary Schools in Pakistan 54

The primary school system in Pakistan needs rediegjgin the light of
challenges faced by it. These are high dropout ik of school children and low
literacy rates. This low retention rate is the miaindrance for the progress towards
Education for All. Although Nursery (Katchi) clagss recommended in the National
Education Policy 1998-2010, due to financial camsts it is not yet been started
formally. It is an established fact that early aghool experience provided by the
parents and teachers give a good start to a amildrfward learning and training. It
creates a sense of love for knowledge and learfiinig. age period is very important
in the context of development of motor skills amh@eptual nourishment. Language
acquisition and other problem solving skills, sbaigbringing also rooted to this age
period. This early education experience also mékesiropout expectancy very low
(Irwin, Siddiqui & Hertzman, 2007; UNESCO, 1998;a¥iming & Melissa, 2004).

Inclusive education has developed a long histofipdvations in the field of
education and endorsed whole school improvemenadoommodating all students
(Skrtic, 1991). Inclusion invites and accepts aividuals by valuing and treating
them with care and respect. It is an ongoing esdbescess which continues for the
wellbeing of all the people (Ballard, 1995). Theesipl features of inclusive school
such as: “collaborative teamwork, a shared framkwi@mily involvement, general
educator ownership, clear role relationships amprafessionals, effective use of
support staff, meaningful individual educationadrnd and procedures for evaluating
effectiveness” were identified by Giangreco (199¥)cording to this philosophy all
schools have to carry on this journey what so éverr present status is (Sebba &
Ainscow 1996). This approach focuses on whole Schimprovement through
collaboration of students, teachers, administratpesents and the community at
large. This can be done by addressing the schdtoreuschool policies and practices
(Booth & Ainscow, 2002). There is no question thatinclusive education system
can be successful. A wide range of researches gufip® fact, when it is planned
and implemented appropriately it gives results w&ffectively. It focuses on equal
and similar opportunities for all types of learn@Pewer-de Fur & Orelove, 1997). In
order to establish an inclusive school, a discussist be initiated from the
perspective of whole school restructuring. Différerperts provide different models
for making a school inclusive; therefore a modethia context of Pakistani schools
was developed to eradicate the dropout from prirsahpols.

Statement of the Problem

In spite of all the efforts made to decrease tlupalut rate and increase the
retention of students till the completion of primaducation, students are leaving



Shahid 55

primary schools before completion at a constane.r&lifferent programs were
launched time and again to improve this situatiahib vain. Primary school is not
welcoming for diverse student population. Low ré&itamand high dropout rates at the
primary school are the primary focus of this stukgeping in view the causes of
drop out, a Pakistan- specific model for preventbdrop out is presented.

Objectives of the Study
The objectives of the study were to:

» identify factors of primary school dropout in Pd&is through documenting
the opinions of students who have dropped out.

» document the accounts of parents on decision didnaiwval of their children
from primary school before completion.

» collect the opinions of primary school teachers whlperienced the dropout
phenomenon.

» develop a Pakistan- specific model for preventiéndmpout at primary
schools.

Research Questions
The study answered the following questions:

» What are the factors that influence dropout, aéagrb the opinion of dropouts?

* What are the factors that forced parents to withdheir children from school?

* What do primary school teachers perceive as theracthat lead students
to dropout?

* How can dropout rate at the primary level can beabesed through inclusive
schooling approach in Pakistan?

Methodology
Following methodology was carried out to answerghestions of study.
Instruments of the Study

In the light of related literature review about tteuses of school dropouts,
the following instruments were developed by theaesher.

» Likert type questionnaire for primary school teashg.arge sample)
* Interview schedule for dropout students

* Interview schedule for parents of dropout students

* Interview schedule for teachers of dropout studésall sample)
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Before field administration of the instruments, ytheere pilot tested and
improved. Likert type questionnaire was adminisieagnong primary school male
and female teachers of eight districts of Punjalb.dfopouts students, their parents
and teachers were interviewed from one distri®®afjab province.

Sample of the Study

Population of this study comprised of primary sdhteachers, primary
school dropouts, their parents and teachers fromergment schools in Punjab
Province. For this study, a total of 781 male agmidle teachers (Large sample) from
eight districts of Punjab were randomly selectéaldo included 104 case studies of
primary school dropouts, their parents and teacli®mall sample). Multistage
sampling was used for the selection of the sanfigufe 1). At the first stage eight
districts were selected through simple random semgpbut of 35 districts. At the
second stage one Tehsil (an administrative undisfrict government) was selected
from each selected District and one Markaz (an agtnative unit in elementary
education) was selected from each selected Tdtsligh simple random sampling.
At the third stage from each Markaz, three ‘centienrsmales and three for females
were also selected randomly. Each ‘Center’ was idensd as a cluster. All the
teachers working in the selected center were sediey

Table 1: Distribution of Subjects

Totalno.  No. of Selected Teachers

District Tehsil of % Of.
teachers  Male Female Total Population
in Tehsil

Chakwal Chakwal 1299 35 43 78 6.0

Sheikhupura Sheikhupura 1436 54 39 93 6.5

Hafizabad Pindi Bhatian 644 43 52 95 14.8

Multan Mumtz Abad 1354 41 60 101 7.5

Guijrat Kharian 1305 67 51 118 9.1

Bahawalpur Bahawalpur 1245 47 38 85 6.9

Sargodha Silanwali 438 52 67 119 27.2

Okara Renala Khurd 2027 40 52 92 4.6

Total 9748 379 402 781 8.2
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Population

Stage 1
Districts & Tehsils

Stage 11
Primary School
Teachers
(Large sample

Stage 111
Dropouts, Parents
& Teachers

Punjab
(35 Districts)

Okara
Renala Khurd

Male = 40

Hafizabad Sheikhupura Bahawalpur Sargodha Chakwal
Pindi Bhatian Sheikhupura Bahawalpur City Silanwali Chakwal

Male =43

Male = 54 Male = 67 Male =47 Male = 52

Male =35

Male =41

Female = 52 Female = 52 Female = 39 Female =51 Female =38 Female = 67 Female =43 Female = 60
Lala Musa
=8
Sri Alamgir -5 Nananwali
(N = 8) (N =38)
Karyanwala Gujrat Gharbi
(N=38) (N =8)

Jalalpur Jattan Daulat Nagar Gujrat Sharqi

(N=8) (N=8) (N=28)

Total no. of Respondents (Large sample) 781 (Primary School Teachers)
Total no. of cases (Small sample) = 104 (Dropouts, Parents and Teachers)

Figure Graphical Presentation of Sample Selection
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Table 1 shows a distribution of sample comprisinghietehsils randomly
selected from eight districts. The eight distristsre also randomly selected from 35
districts of Punjab Province. The sample size @&dhers) is 8.2% of the total
population and is sufficient enough to make gemmatibns (Gay, 1996). Limited
time and financial resources did not permit to egdahe sample size.

For the selection of 104 dropouts, their parentd teachers each, one
dropout was identified, who helped researcher ¢atitly other dropouts in the area to
reach the sample. Access to parents and teacharale@ made possible with the
help of already identified dropouts. All the dropostudents, their parents and
teachers were selected from one district Gujrat.

This study was delimited, due to time constraintsl dimited financial
resources to a single province Punjab. It only $eclion boy dropouts from primary
schools. It did not examine girl dropouts at priynachool level. The study was
further delimited to the randomly selected eighstriits of Punjab Province of
Pakistan.

Analysis of Data

Data were analyzed by using Descriptive and Inf&aknstatistics.
Perceptions of male and female teachers aboutrfaaduencing dropout of a
student from school were compared by using t-tEBet. data analysis Statistical
Package for Social Sciences (SPSS) was used. Cabssation, t-test, ANOVA and
Green’s Successive Categories Scaling Method wsard. (Findings, conclusions and
recommendations were made on the basis of redulest@ analysis (Farooq, 2012).

Development of an Inclusive Schooling Model

The output of this study provided a framework anasvintegrated into a
proposal for an inclusive schooling model for pri@n of dropout at the primary
school level in Pakistan.

According to the study, which was being conductedpee-requisite for
development of this “Inclusive Schooling Model a®al for Prevention of Dropout”,
different characteristics of dropout were categmtiznto four groups such as;
Community Factors, Family Factors, School Factoi ladividual Related Factors.
These factors forced the students to leave schefiirdd completion of primary
education and further contribute to low enrollmemd low completion rates in
Pakistan. A student’s decision to drop out fromosths the result of cumulative
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effect of different causes. Dropouts reported thay left school due to difficulty in
learning (12.5%), lack of interest in studies (B¥f, lack of interest in school
(10.56%), corporal punishment (10.56%), class re@et(9.61%) and harsh attitude
of teachers (7.7%).

According to parents their child left school dudldaok of interest in studies
(14.46%), unfriendly school (11.56%), difficulty learning (9.62%), class repetition
(7.69%), harsh attitude of the teachers (7.69%pntial burden (6.75%), corporal
punishment (6.75%) and friendship with out of sdtatdldren (5.67%).

The most important school and family based cao$efropout in order of
preferences with high rank scale values as repéwgdte primary school teachers are
class repetition, friendship with out of schoolldren, difficulty in learning, family
crises and child labor. The other teachers repatedent’s psychological problems
and physical characteristics, lack of facilitiespprelationship with teachers, lack of
interest in school and large class size as cadsér®pout of primary school students
(Farooq, 2011).

Figure 2 shows that according to the primary stheachers, the majority of
students leave school from class Nursery, | antl&vever, female teachers believe
that students frequently drop out from Nursery &fass |.

250
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Figure 2Class-wise distribution of dropouts



An inclusive Schooling Model for the Prevention obPout in Primary Schools in Pakistan 60

Table 2: Missing Facilities in Schools

Frequency

What facilities are lacking in your school?

Missing

Available

Swings

Educational toys
After school assistance in teaching

Financial assistance
Sports equipment
Educational scholarships

704 (90.1%)
691 (88.5%)
628 (80.4%)

596 (76.3%)
575 (73.6%)
255 (71.1%)

77 (9.9%)
90 (11.5%)
153 (19.6%)

185 (23.7%)
206 (26.4%)
226 (28.9%)

Lawns 503 (64.4%) 278 (35.6%)
Teaching aids 499 (63.9%) 282 (36.1%)
Play ground 372 (47.6%) 409 (52.4%)

Suitable furniture for students
Furniture for teachers

Toilets
Fans

Drinking water

Electricity
Shady trees

Boundary Wall/Fences
Writing boards

Building
Free books

280 (35.9%)
215 (27.5%)

197 (25.2%)
191 (24.5%)

168 (21.5%)
153 (19.6%)
140 (17.9%)
134 (17.2%
98 (12.5%)
63 (8.1%)
39 (5%)

510 (64.1%)

566 (72.5%)
584 (74.8%)
590 (75.5%)

613 (78.5%)
628 (80.4%)
641 (82.1%)

647 82.8%
683 (87.5%)

718 (91.9%)
742 (95%)

Table 2 shows that the facilities like swings, ettional toys, after school assistance
in teaching, financial assistance, play materidycational scholarships, lawns and
teaching aids were missing in most of the schddtber facilities like free books,
building, black boards, boundary wall, shady traed electricity were available in
schools of the respondents. It leads to the feat fiicilities which attract students
immediately towards school were almost missingeasnted by the teachers.

At present our primary schools lack the relevanue féexibility required to
retain all students until the completion of primaggducation cycle. This model
suggests areas for the transformation of existiggl,rclosed, restricted, unhealthy
and isolated school into a healthy and child frigmgthool. The new inclusive school
will attract the child through its welcoming andcassible nature. Community will
own this school and equip it according to the nemutd demands of their children
and educators.

All the above discussed causes can be eradicatbd tbrough school
improvement. This holistic improvement is only gbksif the school is transformed
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from the currently existing state to an inclusiveeoThe solution of these problems
lies in inclusive schooling which is cost effecti@ad easy to handle for parents and
teachers (Hameed, 2005). When we address all tieesaf dropout then school will
be improved and such a school may become an imelssihool. Inclusive schooling
seems to be one of the workable solutions in Pakisscenario to combat the
problem of high dropout.

Inclusive schooling can involve all the stakehaoddier effective education of
all. It gives a sense of school ownership to conitguithe community practically
becomes the part of education system and the sainpobvement is started at their
level. School becomes a hub of activity and sowfcpy for students. Pakistan is
suffering from different segregated school prastieéhich have not produced the
desired results. Now the time has come to takenitiative to solve the problems by
proper implementation of an inclusive schoolinglggophy in our education system.
Inclusive education addresses both the issues arfitiyy and quality in education.
Education for All and inclusive education are neeeg partners. Education for All is
not possible without Inclusive education and Inisleseducation is not possible
without Education for all (Hegarty, 2003).

In the light of reasons of dropout identified thgbuthis study, an inclusive
schooling model is being proposed which can helpsani stakeholders to eradicate
the causes of dropout before completion of primegtycation (Figure 3). Children
who stay in primary school may become potentiainess for high school education
and perform better socially, morally, economicadiyd politically in society. This
model was based on The UN Declaration of Human tRigi948), The UN
Convention on the Rights of Child (1989), The Wdddclaration on Education for
All (1990), The UN Standard Rules on the Equal@af Opportunities for Persons
with Disabilities (1993), The Salamanca Statementhe World Conference on
Special Needs Education in Salamanca (1994), TheCoiNvention on the Rights of
Persons with Disabilities (2007) and The constitutdf the Islamic Republic of
Pakistan (1973). This model primarily focuses arehtypes of transformations for
the improvement of existing schools. The proposexusive Schooling Model for
Prevention of Dropout is presented here:
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a. Social Transformation
Existing primary schools should pass through tflewieng processes.
Community Involvement

The school cannot exist in isolation. Members aiety establish school and
develop policies for the proper upbringing and erestion of their younger
generation in terms of their traditions, valuesd awilture in order to make them
useful citizens(Sanders, 2003) . Successful schamsthose which cater for the
needs and priorities of that society as well as itftdvidual who comprise that
society. Inclusive schooling invites society tothe active part and have patronage of
school for the education of their younger genematio

Generally in Pakistan, community is not activelwdlved in school.
Inclusive schooling involves the community in schéwy bestowing a sense of
ownership. When the local community feels the owhigr of school then it will
provide the basic necessities and requirementseait dwn level. A lot of problems
will be resolved with the community participatidhis community which will help in
ensuring that there is no child left out of schddlis community-school linkage will
result in a safe and healthy provision of educatamility to all learners. Community
will help the teachers in making school attractaed supporting for students
(Adelman & Taylor, 2007). Community involvement ladle in accordance with the
Inclusive Education Policy. It also contributes tioe policy development by
mentioning the needs and opportunities availableldarners in that community
(Michael, Dittus, & Epstein, 2007). Experts can @éot as input from the community
for onward developments in the field of curricula®velopment and other strategic
educational matters. Presently existing structofeschool councils should be made
more functional and participatory. Head teachers te teachers of a local school
can play very important role in having good relasi@nd contacts with the prominent
persons like Imam masjid, lamberdar, counseloriagb@gorkers, community leaders
or leaders of the minorities according to the losatial system. To generate the
awareness about community participation in the afioic system, Ministry of
Information and Broadcasting, Ministry of Local Goament and Rural
Development and Ministry of Population Welfare dsnasked to launch programs
for propagation of the importance and nature of momity involvement in the
education system.
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Parental Participation

Parental involvement in the educational procestheaf kids will be given a
high priority because parents are the first cawergi to their kids. They can better
help schools in the proper upbringing of the cljfditherford, Anderson & Billing,
1995). In formal education, a child stays in schoolonly 5-6 hours and spends 18-
19 hours at home with parents. This provides amppity for parents to come close
to the teacher and help in training of their cliigbstein, Becker, & Hollifield, 1983).
Parent teacher linkage will be fashioned for proptucation of children.
Collaboration and cooperation is necessary forstieess of inclusive education. It
will serve as a lever for creation of awarenessuab@lue and significance of
education for their child (Comer, & Haynes, 1994)hen parents will be active and
vigilant then the probability of dropout will be nmimized. Parents are the main
stakeholders who can help their child to stay hbsttill the completion of primary
school. Head teachers and other teachers showensitized by the authorities for
this purpose by providing training to them. Thepuwd know what sort of help they
can have from the parents for the education of dieid.

b. Professional Transformation
This transformation can be made on the followingeass.
Research Assistance for Quality Initiatives

Research is the soul of any change. It helps fepeée understanding and
solution of problems. University Institutes of Edtion and Research and
Departments of Special Education can be involvethis exercise. There should be
an ongoing research process. This research willomediverse aspects of the
educational problems of primary school system. thi stakeholders should be
contacted and the severity of the problem shoulddsessed and proper measures be
suggested. Research and development should alsiisited to provide the materials
and methods for effective teaching learning pracéss prevention of dropout a team
of experts should be engaged exclusively for priagdheir inputs for identifying
and solving the problem of low retention and higbptut rate. This research training
should be institutionalized at school level andtdechers should be involved in this
activity so that they may solve their problems atal levels. School should be a
center for teaching and research activities. Taaelacators should focus on this
aspect of improvement for pre-service and in-sertiaining programs.
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Teachers’ Professional Development for Inclusive &ooling

Teachers enjoy the pivotal role in the educatistesy. No education system
can survive and serve better without quality teesshEhis model also demands active
and efficient teachers. Both the modes of teachesiing pre-service and in-service
need revision in the context of inclusive chilcefrdly paradigm. Teachers should be
well trained and equipped with the latest teachimchniques (Naraian, & Oyler,
2013). Teacher training institutes should redesigair curricula to train the
prospective teachers for inclusive experience. Algh there is a tradition of
in-service training what is needed is to make ifeaive and purposeful
(Ainscow, 2002). Teachers’ paradigm shift from ttiadal exclusionary system to
inclusive education system is highly needed (Rabin® Carrington, 2002).
Teachers need to be willing to control the dropai¢ and retain students at school
till their graduation of primary school.

Most students leave school due to teachers’ koatiitude, difficulties in
learning and lack of interest in studies and schbbése causes can be resolved by
active and trained motivated teachers. Committed ailing teachers should be
appointed and their needs should be fulfilled s they can work with full devotion
(Brooks, Abbott, & Huddleston, 2012). Some teaclses not full time teachers. In
the morning they are teachers and in afternoon tak for something else other
than this profession to support their family. Irclsicases they lose their interest in
their school jobs. They find no time to plan lessand activities accordingly. Some
teachers behave like bosses, who cannot propedsact with their students so their
teaching cannot be effective and worthwhile. Aktlsussues should be addressed to
gain the full attention of a teacher for his studeGovernments should pay special
attention to the issues of teachers and theiritrgiT eachers can make school a place
easy and enjoyable for all students with and withdigabilities. Teacher training
Institutes, Colleges of Education and the Departseh Staff Development should
play their role and readdress the issues in theéegbrof Inclusive Schooling for
prevention of dropout.

Curriculum Development for Inclusive Classrooms

Inclusive schooling also requires revision of @rigtcurriculum. It should be
made suitable, acceptable and understandablelfohildren with diverse potentials
and problems. Curriculum should be in accordancé whe local needs and
environment. It should be based on child centepmiaach. The curriculum should
have the capability to involve all learners duridgss hours (Udvari-Solner, &
Thousand, 1996). All students are with differentssef characteristics, for their
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training curriculum should be flexible and equippedh instructional adaptation

(Neary, 1992). Experts of this field can play theite for development of child

oriented curriculum and instructional design systimmaccommodate all types of
learners. Objectives and intended learning out sorsbould be realistically

redesigned. The curriculum Wing of Ministry of Edtion should fill this need.

Specific content and activities should be provideth the sense of accommodation
of all types of students in the classroom. Teackkaild be provided the training of
such curriculum designed for inclusive school. Tlsapuld be equipped with such
approaches and activities to involve all type afisnts.

c. School Transformation
Existing primary school can be transformed in @ioWwing way.
Child Responsive Schools

School environment has an impact on for studeet’ning and training. It
also has positive effect on their personalities emtduct. Formal education system’s
progress and prosperity depends upon the schombement. It also contributes a lot
for the prevention of dropout and retention of stutgd at school. School environment
will be healthy, protective, free from psycholodiead physical abuses. All students
will enjoy the sense of independence and dignitgchibol. School will be in such a
way that students feel it as a place of learningwa#l as leisure and comfort
(Agbenyega, & Klibthong, 2013). It will be the rapkement of home.

A learner friendly environment accelerates studentearning and
socialization. They learn how to live and how taldeill other fellow beings and the
teachers and members of the society. School willdeessible for all students. In this
study, primary school teachers, dropouts, theieparand teachers reported that lack
of interest in school, lack of facilities, truancglifficulties in learning, corporal
punishment and heavy work load are the causes taceldopouts. With the help of
governments, community and parents all basic amerlike drinking water, shelter,
furniture, electricity, toilets, drainage systerteanliness, arrangements for play and
sports, co-curricular activities and teaching matershould be provided. Students
drop out of school when it becomes hard and bdonghem.

The teaching and learning process should be healtdyinteresting so that
students can get benefit from the instruction arakemtheir lives interesting and
successful (Bazron, Osher, & Fleischman, 2005).08&h physical infrastructure
also plays a crucial role in student's developme@tganization in different
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components of school brings discipline in lives tbke learners. The physical
interventions will also be made in accordance wlith local needs and challenges.
Teachers and community leaders can motivate thal lgnasses for such
improvements in the school.

Instructional Adaptation

Diversity is the beauty of inclusive schooling.idtnot only celebrated but
also utilized for effective learning. All the leans have diverse needs and exhibit
different learning styles. Teachers will be trairfed the purpose of instructional
adaptation to meet the individual needs of thedcthil S. Fuchs, D. Fuchs, & Bishop,
1992). All students should be treated at individuasis. Instructional adaptation is a
mechanism to address students’ difficulties whigsuits in their retention at school
till the completion of school education. It is tieacher who has to decide which type
of adaptation is needed and how it can be madethipurpose teachers should also
be provided the instructional materials. Educatianghorities and the community
involvement should ensure the provision of sucheni@tneeded by the teacher. Each
school should establish a resource center for éhehing materials for future use.
Teachers can get help from parents in arrangingpeedaring materials for their
teaching. This can be done by mobilizing the patesther associations.

Flexible Evaluation System

An inclusive school believes in flexible evaluatisgstem. The currently
prevailing evaluation system should be redesighbis model believes in teachers as
well as students evaluation on different parametes the existing system. Its aim is
not to fail persons but is to assess for furtheprowement. For monitoring of
schools, this model endorses a paradigm shift frawlitional to quality monitoring.
The purpose should not be inspection and failuretted personnel but the
improvement of the system. The administrators shbalso smart to help the school
personnel in proper working and functioning. Tasgidr schools should be fixed
locally and help be provided from authorities andhmunity to succeed in achieving
those targets. The Examination system should besigded through minimizing the
probability of failure by shifting the paradigm &flexible one having cooperative
nature rather than the competitive system, wheee isrwinner and all others are
looser (Pacharn, Bay & Felton, 2012). The fearadtife should be eliminated so that
the student learns for the purpose of applicatibknowledge in their practical life
rather than to fulfill the needs and requiremeritaroexamination. There should be
supportive evaluation system.
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School Open for All

The intake or input of the primary school will bié @hildren irrespective of
the presence of diversity. There should be compulschool attendance for all
children in the local school (UNESCO, 1994a). lb@ld accommodate children who
are disabled and gifted, street and working childohildren from remote or nomadic
population, children from linguistic, ethnic or turdal minorities and children from
other disadvantaged or marginalized areas or grdapisools should have s child
seeking behavior. The entry test system and seteatif the best should be
eliminated. Education should be considered as lat figr all children. State and
community is to help in providing the opportunity get this right. School should
nourish kids by providing them life skills and eliafy them to stay at school.

All barriers and obstacles should be removed téegehthe goal of universal
primary education. National and societal valuesukhbe inculcated to students for
successful and purposeful living. These early yeaesof great importance because
the language acquisition, motor skills, psycho-alodevelopment, confidence and
willingness for further formal education starts diein the light of Inclusive
Education Policy teachers would have to facilithteyoung learners for their holistic
development. Inclusive schooling ensures all th#8egs to go the maximum
potential of EFA and ultimately the dropout will bBEminated.

Early Identification and Intervention for Children with Special Needs

All school going age children should be in schddley should pass through
the comprehensive examination for proper identiiica On the bases of results of
this identification process intervention servicesidd be provided to the concerned
students (Derrington, Shapiro & Smith, 1999). Afteis such students should be
placed in the same class with other fellows. Tlaidyeintervention will guarantee
their stay at school till completion of their edtioca. There should be collaboration
among the school authorities and the medical psajeals. Teachers should be
provided special training for the referral services

A critical review of the observations made by finee national and five
international experts indicated that the modekiseptable to the majority of experts.
They have endorsed this paradigm shift for addngssiis alarming situation of
dropout in Pakistan. All of them found this modellid and feasible in Pakistani
context. They strongly believed that the modehiagcordance with the global moves
for child rights and education for all. They alsalibved that the plan was beneficial
not only for the students at risk but for the ollermprovement of school and it
might be an effective tool for prevention of dropdnem primary school as well as
for instituting social inclusion in the society.



Shahid 69

References

Adelman, H., & Taylor, L. (2007).Fostering school, family and community
involvement Retrieved from http://smhp.psych.ucla.edu/pulilices/44%
20guide%207%20fostering%20school%20family%20and%20aunity
%20involvement.pdf

Agbenyega, J., & Klibthong, S. (2013). Whole schaatiative: has inclusive
education gone astrayidternational Journal of Whole Schoolir@(1).

Ainscow, M. (1991)Effective schools for alLondon: Fulton.

Ainscow, M. (2000). Reaching out to all learnersnt® lessons from international
experienceSchool Effectiveness and School Improvepidn(t), 1-9.

Ainscow, M. (2002). Teacher education as a strateggeveloping inclusive schools.
Is There a Desk with my Name on It?: The Politidaiegration 206.

Ainscow, M. (2005). Developing inclusive educateystems: What are the levers for
changeJournal of Educational Change, 609-124.

Angelides, P., & Ainscow, M. (2000). Making sengele role of culture in school
improvementSchool Effectiveness and School Improvemel(),1145-164.

Ballard, K. (1995). Inclusion, paradigms, power gadicipation. In C. Clark, A. Dyson
and A. Milward (eds)Towards Inclusive Schoolsondon: David Fulton.

Bazron, B., Osher, D., & Fleischman, S. (2005). afing culturally responsive
schoolsAmerican Educatqrl1(1), 38-47.

Booth, T., & Ainscow, M. (2000)Breaking down the barriers: The index for
inclusion Retrieved from http://inclusion.uwe.ac.uk/csi@tags.htm#

Booth, T., & Ainscow, M. (2002)Index for inclusion: Developing learning and
participation in schoolsBristol: CSIE.

Boscardin, M. L., & Jacobson, S. (1997). The insleisschool: Integrating diversity
and solidarity through community-based managemeldurnal of
Educational Administration, 35), 466-476.

Brinker, R. P., & Thorpe, M. E. (1984jtegration of severely handicapped students and
the proportion of IEP objectives achieveatceptional Children, 51168-175.



An inclusive Schooling Model for the Prevention obPout in Primary Schools in Pakistan 70

Brooks, V., Abbott, 1., & Huddleston, P. (201Breparing to teach in secondary
schools: a student teacher's guide to professiagsilies in secondary
education Open University Press.

Cheng, K. M. (2000). Personal capacity, social cet@pce and learning together.
Unicorn, 23), 18-25.

Comer, J. P., & Haynes, N. M. (1991). Parent ineotent in schools: An ecological
approachThe Elementary School Journ8ll(3), 271-277.

Derrington, T., Shapiro, B. & Smith, B. (1999he effectiveness of Early
Intervention ServiceRetrieved from
http://www.seek.hawaii.edu/Products/4-Info-Bindét/Effectiveness.pdf

Dyson, A., & Forlin, C. (1999). An international ngeective on inclusionin
Inclusive Education in Action in South Africs&Wengelbrecht, P. et al.
(Eds). Pretoria: Van Schaik Publishers. 24-42.

Epstein, J. L., Becker, H., & Hollifield, J. (1983tudy of teacher practices of parent
involvement: Results from surveys of teachers aatents. Baltimore:
Johns Hopkins University, Center for Social Orgatian of Schools

Farooq, M.S. (2011)Causes of primary school dropout: A case of Pakisstudents
Germany: LAP Lambert Academic Publishing AG & C&sK

Farooq, M.S. (2012)Inclusive schooling model: A school improvementraagh
Germany: LAP Lambert Academic Publishing AG & C&s K

Fuchs, L. S., Fuchs, D., & Bishop, N. (1992). Instional adaptation for students at
risk. The Journal of Educational Reseay8®(2), 70-84.

Fullan, M. (1991)The new meaning of educational changendon: Cassell.

Gay, L. R. (1996)Educational research: Competencies for analysis apjlication
Upper Saddle River: Prentice hall, Inc.

Giangreco, F. M. (1997). Key lessons learned abmliisive education: Summary of
the 1996 school memorial lecturtnternational Journal of Disability,
Development and Educatiof¥(3), 193-206.

Hameed, A. (2005)mplementing inclusive education in Pakist&nconcept paper.
Lahore: Department of Special Education.



Shahid 71

Hameed, A. (2006)Survey of facilities and services for the persoith disabilities
in Pakistan 2006 Unpublished report. Islamabad: Directorate Gdnefra
Special Education.

Heckman, J. J. (2008). Schools, skills and synapBesnomic Inquiry 46(3),
289-324.

Hegarty, S. (2003)Inclusion and EFA: Necessary partneiaper presented at the
‘North South Dialogue 1l: Moving from rhetoric tceality conference,
India. Slough: National Foundation for EducatioRakearch.

Irwin, L. G., Siddiqui, A., & Hertman, C. (2007Early child development: A
powerful equalizer Retrieved from http://www.earlylear
ningubc.ca/globalknowledgehu
b/documents/WHO_ECD_Final_Report.pdf

Jacobson, L. O. (2000). Valuing diversity- studetdgacher relationships: That
enhances achievemen€Community College Journal of Research and
Practice, 281), 49-67.

Lloyd, C. B., Mete, C., & Grant, M. 200Rural girls in Pakistan: Constraints of
policy and culture Lewis, M. and Lockheed, M. (eds), Exclusion, Gand
and Education: Case Studies from the DevelopingldVevashington, DC,
Center for Global Development, 99-118.

Ma, X. (2008). A global perspective on socioeconomic differenagedearning
outcomesBackground paper for EFA Global Monitoring Rep2009.

Marshall, J., Ralph, S., & Palmer, S. (2002). | magrained to work with them:
Mainstream teachers' attitudes to children withespeand language
difficulties. International Journal of Inclusive Education(3j, 199 -215.

Michael, S., Dittus, P., & Epstein, J. (2007). Hgnaind community involvement in
schools: results from the School Health Policied Brograms Study 2006.
Journal of School Healitv7(8), 567-587.

Ministry of Commerce. (2009).Pakistan country profile Retrieved from
http://www.co ommerce.gov.pk/countryprofile.asp

Ministry of Education. (2006)National education census highlightsslamabad:
Gouvt. of Pakistan.



An inclusive Schooling Model for the Prevention obPout in Primary Schools in Pakistan 72

Ministry of Finance. (2008Pakistan economic survey 2007-20068amabad: Govt.
of Pakistan.

Ministry of Finance. (2009Pakistan economic survey 2008-20069amabad: Govt.
of Pakistan.

Ministry of Law. (1973).The constitution of the Islamic Republic of Pakista
IslamabadGovt. of Pakistan.

Mittler, P. (2000) Working towards inclusive educatidoondon: Fulton.

Naraian, S., & Oyler, C. (2013). Professional depaient for special education
reform: rearticulating the experiences of urban catlrs. Urban
Education 48(3), doi: 10.1177/0042085913478623

Neary, T. (1992). Curriculum Adaptation for InclusiClassrooms. Retrieved from
http://w ww.eric.ed.gov/PDFS/ED358637.pdf

Pacharn, P., Bay, D. & Felton, S. (2012). Impacadfexible evaluation system on
effort and timing of studyAccounting Educatigr21(5), 451-470.

Peters, S. J. (2003)nclusive education: Achieving education for all imgluding
those with disabilities and special needsepared for the World Bank
disability group.

Power-de Fur, L., & Orelove, F. P. (1997Inclusive education: Practical
implementation of the least restrictive environmeRetrieved from
http://book s.google.com.pk/books ?id=qPH9F7q1CDIC

Robertson, C. (1999). Initial teacher education ematusive schoolingSupport for
Learning, 14(4), 169-173.

Robinson, R., & Carrington, S. (2002). Professiat@lelopment for inclusive schooling.
International Journal of Educational Managemet&(5), 239-247.

Rustemier, S. (2004)nclusion information guideRetrieved from http://www.inclu
sion.uwe .ac.uk/csie/studnts02.htm

Rutherford, B., Anderson, B., & Billing, S.(1995%tudies of education reform:
Parent and community involvement in educatitiS Department of
Education: Office of Educational Research and Imengent.



Shahid 73

Salden, S. J. (2001Ereating inclusive classroom: Effective and refleetpractices
Upper Saddle River, NJ: Printice-Hall.

Sanders, M. G. (2003). Community involvement in agdb: From concept to
practice Education and Urban Society, (&), 161-180.

Schein, E. (19850rganizational culture and leadershian Francisco: Jossey-Bass.

Sebba, J., & Ainscow, M. (1996). International depenents in inclusive schooling:
mapping the issue€ambridge Journal of Education, 2%l 8.

Skrtic, T. M. (1991). The special education paradequity as the way to excellence.
Harvard Educational Review, ), 148-206.

Slavin, R. E. (1997)inclusion in school reform: Success for all andtsand wings
Baltimore: Paul Brookes Publishing Company.

Slee, R. (1996). Inclusive schooling in Australid8t yet? Cambridge Journal of
Education, 2¢1), 19-32.

Tichenor, M. S., & Piechura-Couture, K. (1998itting principles into practice: Parents
perceptions of a co-taught inclusive classroBducation, 1183), 471-478.

Udvari-Solner, A., & Thousand, J. S. (1996). Crmagta responsive curriculum for
inclusive schoolsRemedial and Special Educatjdrv(3), 182-191.

UNESCO. (1994).Final report: World conference on special needs cadion:
Access and qualityParis: UNESCO.

UNESCO. (1994a)The world declaration on education for .aRaris: UNESCO.
Retrieved from http://www.cies.ws/PaperDocument$/PD
WorldDeclarationonEducationFor All.pdf

UNESCO. (1994b)Salamanca framework for action: The Salamanca staté on
principles, policy and practice in special needsietion Spain: Ministry
of Education and Science. Retrieved from http://wwwines
co.org/education/pdf/SAL AMA_E.PDF

UNESCO. (1998)Early childhood development: Laying the foundatiohkarning
Retrieved from http://unesdoc.unesco.org/image/@iL1 62/116219¢eo0.pdf



An inclusive Schooling Model for the Prevention obpout in Primary Schools in Pakistan 74

UNESCO. (1999)Welcoming school students with disabilities in dagschools.
Paris: UNESCO.

UNESCO. (2000)World education forum: Dakar frame work of actid¥0@ Paris: UNESCO.
UNESCO. (2001)The open file on inclusive educatidtaris: UNESCO.
UNESCO. (2005)Primary education for all childrenParis: UNESCO.

UNICEF. (2008). Education  statistics:  Pakistan. Retrieved from
http://www.childinfo .org /files/ROSA_Pakistan.pdf

United Nations. (1948)United Nations universal declaration of human righi948.
Retrieved from http://www.unhchr.ch/udhr/lang/ertf.p

United Nations. (1989 onvention on the rights of the childew York: United Nations.

Vitello, S. J., & Mithaug, D. E. (1998)Inclusive schooling: National and
international perspectivedlahwah, NJ: Lawrence Erlbaum.

Winzer, M., Altieri, E., & Larsson, V. (2000). Ptotios as a tool for attitude change.
Rural Special Education Quarterly, (34), 72-81.

World Bank. (2009). Millennium development goals Retrieved from
http://devdata.worldban k.org/atlas-mdg/

Xiaoming, L., & Melissa, S. A. (2004). Early childbd computer experience and
cognitive and motor developmeRediatrics, 118), 1715-1722.



