Teaching Practice: Prevalent and Expected

Performance Level of Prospective Teachers
Shafqat Ali,” Muhammad Ibrahim Khalid, ** Sajid Ali Naqvi*** and
Suhail Aamir™"*

Abstract

Teaching practice is a key element of teacher training and
mandatory skill of prospective teacher. This paper discusses the
concept of teacher performance particularly of prospective
teachers in their teaching practice. The data were collected
through questionnaire from supervisors and cooperating
teachers. The population of the study was taken from 16 teacher
training institutions of nine public sector universities of Punjab
province of Pakistan where teaching practice of MA Education
programme was being conducted during session 2011-13. The
paper analyses and discusses the prevalent performance level of
prospective teachers and suggests the performance requisite for
them. Moreover, it will contribute in the development of teaching
practice and may open avenues to question the level of
achievements of prospective teachers.
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Introduction
Teaching practice is a core element of teacher training. The term
teaching practice covers all the experiences which prospective
teachers get during their classroom teaching and within school
environment.! It means the teaching practice provides practice
environment which prospective teachers pass through to get
experience of being teachers, the reality of which is profound and
rich. It is also the core of teacher preparation on professional
grounds because it gives the real interface between learner and
professionally skilled teacher.

Teaching practice provides real environment for teaching
and learning to prospective teachers. Such real environment offers
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them the opportunities to learn how audio visual aids facilitate the
teaching-learning process. The teaching aids provide practical
experiences which help to understand the complexities of a subject.
Teaching practice is an experiential and important part of teacher
training, especially in developing countries including Pakistan.
Such factors as geographical distance, unsteady experience of
teaching, lack of resources and low quality of discipline in
majority of teachers and students can decrease the effectiveness of
teaching practice.” The prospective teachers usually face strange
conditions like handling and supervising students and linking
cooperation between the supervisors and cooperating teachers. The
performance of prospective teachers during teaching practice are
greatly influenced by such conditions and may ultimately affect
their concept of the teaching profession. It may result in positive or
negative terms for the professional development of the prospective
teacher.

Many skills are required for teaching practice like making
plans, imagining the situation, controlling, ingenuity, critical
thinking, and making decision to solve the problems. By aiming to
gain these skills, the prospective teacher has to learn by doing.*
Among the core skills for teaching practice, the delivery of lesson,
usage of audio-visual aids and management of classroom and
student behavior are at the forefront.

Objectives of the Study
e To assess the performance level of prospective teachers
during teaching practice.
e To seek suggestions for improvement of teaching practice
of prospective teachers.

Assessment of Prospective Teachers’ Performance

The assessment of prospective teachers’ performance in the
teaching practice is vital in terms of evaluation of existing practices
and clues for improvement of short comings. This assessment also
enables the prospective teachers in becoming aware of their
strengths and weaknesses and development of their professional
capability.” The assessment usually takes place on certain
dimensions. It is noted that the effective classroom management skill
has largest impact on the students’ achievement.® On the other hand,
pedagogical skills are almost essential requirement in the teaching
practice which is marked in the literature.” The knowledge of subject
matter is a critical factor from every point of view in the teaching
process: in planning, assessing and diagnosing, task setting,
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questioning, explaining and giving feedback.® Moreover,
prospective teachers are expected to plan their lesson appropriately.
Good planning underpins flexibility and provides the teacher with
structure and security.” Furthermore, the language of prospective
teachers also plays critical role in their success which is used
throughout in lesson planning and teaching to assessment. It is also
noted that students learn through language and express their
understanding of subject matter in language that forces the
prospective teachers to employ appropriate language during their
teaching practice.'’ Therefore, communication skills are also vital
to assessment in teaching practice.

In this study, Prospective teacher performances (PTPs) are
measured on the basis of four variables: lesson planning skills (LPS),
classroom management skills (CMS), communication skills (CS) and
pedagogical skills (PS). LPS and CS consist of 3 items while CMS
and PS consist of 5 and 7 items respectively. Cooperating teachers
(N=64) and Supervisors (N=64) rated all the items of the four
dimensions of PTCs for their existing performance and proposed
importance, on five point Likert scale. MANOVA was applied for
supervisors as well as for cooperating teachers to find the difference
between existing and proposed importance of four dimensions of
PTCs. In the same way MANOVA was applied separately for both
groups (Supervisors & Cooperating Teachers) to find the significant
items and identify the critical areas of each of the four dimensions.
Multivariate Eta- quaren2 was computed by SPSS to report the
Effect size."

Results

Table 1 presents the MANOVA results of importance of
prospective teacher’s performances (PTP) for cooperating teachers
and supervisors. Existing and proposed importance given to PTC
of teaching practice is the source of within group variation. The
MANOVA results reveal that there was statistically significant
difference in importance of PTC rated by both of the groups i.c.
cooperating teachers (F = 652.48, p < .05) and supervisors (F =
177.56, p < .05) and concluded that the dimensions like LPS,
CMS, CS and PS differ from each other in terms of existing and
proposed importance.

Table 1: Prospective teachers’ characteristics

ID Variable E P Effect Diff
F-Test*  size

M SD M SD
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LPS Lesson SUP 242 0.64 4.60 035 <001 818 E<P
Planning Skill
COP 2.11 037 4.60 032 <001 930 E<P
CMS Class Room SUP 3.57 047 458 032 <001 .618 E<P
Management
Skill COP 321 049 449 035 <001 .698 E<P

CS  Communication SUP 392 051 4.68 036 <001 426 E<P
Skill

COP 348 0.56 4.58 033 <001 .591 E<P

PS Pedagogical SUP 3.07 042 444 034 <001 .767 E<P
Skill

COP 289 036 446 026 <001 866 E<P

* p<.05

M = Mean; SD = Standard deviation

E = Existing (Present)teaching practice; P = Proposed teaching practice
SUP = Supervisors; COP = Cooperating Teachers

The value of Wilks’Lambda (Multivariate test) was used as the F-ratio.

The post-hoc test (separate univariate ANOVAs that are done as a
“step down analysis” after MANOVA) revealed that according to
cooperating teachers, and in the same way supervisors, the four
dimensions i.e. LPS, CMS, CS and PS were significant at the
p<.05, it means that every dimension varies from other dimension.
The finding indicates that cooperating teachers and supervisors
gave higher scores to proposed importance of PTP. All the four
dimensions i.e. LPS, CMS, CS and PS Scores were significant with
large effect size (i.e. N2 > 0.14) for both of the groups i.e.
supervisors and cooperating teachers.

Each of the four dimensions (i.e. LPS, CMS, CS and PS)
were further analyzed for both of the groups (i.e. cooperating
teachers and supervisors) by applying MANOVA which shows
that each item of all the four dimensions was significant (p<.005)
and both groups gave higher scores to the proposed importance.
Each dimension is discussed below with its items and their mean,
SD and effect size to identify most critical items.

Lesson Planning Skills

The MANOVA results in Table 2 show that there was statistically
significant difference in three items of LPS rated by both of the
groups i.e. cooperating teachers (F = 770.43, p < .05) and
supervisors (F = 222.7, p < .05) and concluded that all three items
differ from each other on the basis of both group. All the three
items of LPS were significant with large effect size (i.e. N2 > 0.14)
for both of the groups i.e. supervisors and cooperating teachers.
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Table 2: Lesson planning skills

1D Variable E P F-Test * Effect  Diff
size

M SD M SD

LPS-1 Plan and teach SUP 4.13  0.58 477 043 <001 288 E<P

lessons
accordingto COP 370 0.75 4.64 048 <001 360 E<P
prescribed
format

LPS-2  Daily SUP 148 062 425 0.76 <001 .803 E<P
performance
in lesson COP 141 050 453 050 <001 909 E<P
presentations

LPS-3  Performance SUP 1.66 1.34 478 045 <001 .714 E<P
in model
lessons CcorP 122 042 464 048 <001 936 E<P

* p<.05

M = Mean; SD = Standard deviation

E = Existing (Present)teaching practice; P = Proposed teaching practice
SUP = Supervisors; COP = Cooperating Teachers

The value of Wilks’Lambda (Multivariate test) was used as the F-ratio.

The table 2 shows that lesson planning skills are very poor in daily
performance in lesson presentations and model lesson. While plan
and teach lesson according to prescribed format is just one area
where teaching practice have good reflection of skills.

Classroom Management Skills

The MANOVA results in Table 3 show that there was statistically
significant difference in all the five items of CMS rated by both of
the groups i.e. cooperating teachers (F = 279.73, p < .05) and
supervisors (F = 48.63, p < .05) and concluded by applying post
hoc test that five items differ from each other. All the five items of
CMS were significant with large effect size (i.e. n2 > 0.14) for
both of the groups i.e. supervisors and cooperating teachers.

Table 3: Classroom management skills

D Variable E P F-Test * Effect Diff
size

M SD M SD

CMS-1  Exhibits SUP 445 0.64 492 027 <001 .187 E<P
regular
punctuality COP 373 0.67 4.61 049 <001 359 E<P
and
attendance

CMS-2  Demonstrate SUP 4.03 0.76 4.63 049 <001 .181 E<P
effective
classroom COP 375 0.64 442 0.59 <001 233 E<P
management
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skills

CMS-3  Manage SUP 388 0.75 459 0.5 <001 247 E<P
instructional
time COP 3.66 096 445 0.56 <001 206 E<P
effectively

CMS-4  Coordinates SUP 384 0.67 466 048 <001 330 E<P
regularly
with peer COP 355 092 444 061 <001 246 E<P
teachers.

CMS-5  Maintaining SUP 1.63 1.09 4.09 1.14 <001 .555 E<P
classroom
discipline COP 134 048 455 050 <001 916 E<P

* p<.05

M = Mean; SD = Standard deviation

E = Existing (Present)teaching practice; P = Proposed teaching practice
SUP = Supervisors; COP = Cooperating Teachers

The value of Wilks’Lambda (Multivariate test) was used as the F-ratio.

The table 3 shows that except maintaining classroom discipline, all
other items from CMS-1 to CMS-4 have been greatly practiced by
the prospective teachers. In teaching practice, there should be
greater attention towards the classroom discipline, so that
prospective teachers can develop this professional capacity.

Communication Skill

The MANOVA results in Table 4 show that there was statistically
significant difference for all the three items of CS rated by both of the
groups ie. cooperating teachers(F=60.42,p<.05) and supervisors
(F=31.63, p<.05) and also concluded from post hoc test that three
items differ from one another. All the three items of CS were significant
with large effect size (ie. 12 > 0.14) for both of the groups ie.
supervisors and cooperating teachers. All the characteristic items
have significant presence in the existing teaching practice and
proposed to increase their levels.

Table 4: Communication skills

E P
ID Variable F-Test * Esfifzeé:t Diff

M SD M SD

Having command SUP 3.70 0.85 4.7 0.46 <001 .353 E<P
CS-1 over subject

matter COP 3.77 0.66 4.66 0.48 <001 .377 E<P

Demonstrate SUP 3.94 0.69 4.61 0.58 <.001 .221 E<P
€S2 effective

Cﬁ,fﬁmumcaﬂon COP 327 098 4.61 049 <001 433 E<P

SK1l1S
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Prospective SUP 4.63 0.72 4.72 045 <001 .197 E<P
teachers respond

on suggestions of

SUPCTVISOTS COP 426 0.75 4.47 0.53 <001 .396 E<P
/cooperating

teachers promptly

* p<.05; M = Mean; SD = Standard deviation

E = Existing (Present)teaching practice; P = Proposed teaching practice

SUP = Supervisors; COP = Cooperating Teachers

The value of Wilks’ Lambda (Multivariate test) was used as the F-ratio.

CS-3

Pedagogical Skill

The MANOVA results in Table 5 show that there was
statistically significant difference for all the seven items of PS rated by
both of the groups ie. cooperating teachers (F=429.81, p<.05) and
supervisors (F=84.30, p<.05). Six items of CMS ie. PS-1, PS-3, PS-
4, PS-5, PS-6 and PS-7 were significantly different from one another
with large effect size (i.e. n2 > 0.14) while only one item ie. PS-2 was
significant with medium effect size (ie. N2 = 0.01-0.06) for both of the
groups i.e. supervisors and cooperating teachers.

Table 5: Pedagogical skills

D Variable FTest* COCt i
M SD M SD size
pg.i Availability and use of appropriate SUP 355 085 4.69 047 <001 411 E<P
instructional technology COP 336 0.90 4.55 0.50 <001 404 E<P
Development and application of relevant  SUP 3.61 1.23 4.06 0.92 020 042 E<P
PS-2 AV Aids/teaching resources/materials to
support lesson COP 3.67 122 4.16 1.09 019 .043 E<P
Appropriate use/application of SUP 3.83 0.70 4.69 0.50 <.001 335 E<P
PS-3 pedagogical skills, methods and
techniques COP 3.41 0.66 4.59 0.50 <.001 513 E<P
PS4 Recognize own weaknesses and asks for SUP 3.50 0.93 4.39 0.49 <.001 268 E<P
support COP 3.20 0.80 4.34 0.62 <.001 391 E<P
pg.s Apply new ideas of teaching in the SUP 4.02 0.68 472 052 <00l 256 E<P
classroom COP 3.56 0.71 4.50 0.53 <.001 361 E<P
SUP 1.55 1.27 4.61 0.55 <.001 713 E<P
PS-6 Command over pedagogy
COP 1.20 0.41 4.56 0.50 <.001 933 E<P
ps.7 Performing and conducting co-curricular SUP 1.42 0.50 3.91 1.42 <.001 .580 E<P
activities COP 1.81 0.39 4.48 0.50 <.001 .899 E<P

* p<.05; M = Mean; SD = Standard deviation

E = Existing (Present) teaching practice; P = Proposed teaching practice
SUP = Supervisors; COP = Cooperating Teachers

The value of Wilks’ Lambda (Multivariate test) was used as the F-ratio.

The table shows that PS-6 command over pedagogy and PS-7

performing and conducting co-curricular activities are very poor in
comparison to earlier PS-1 to PS-5 characteristic items. These need
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to pay serious attention and should embed such practices that
reflect strength in both areas.

Recommendations
This study found some of the critical areas which need to improve
the existing teaching practice and its assessment. These are:

e Pedagogical skills are in poor conditions that need to
improve in order to have command over pedagogy and
organisation of co-curricular activities.

e Lesson planning should be improved in the presentation
and modelling of the lessons.

e (Classroom management skills should have improvement in
maintaining the discipline of the classroom.

e Overall, lesson planning and pedagogical skills need to be
seriously reflected upon the teaching practice and its
assessment.

Conclusion

Teaching practice is a key element of teacher training and
mandatory skill of prospective teacher. The teaching practice of
prospective teachers is assessed against set of characteristics which
are classified as lesson planning skills, classroom management
skills, communication skills and pedagogical skills. The
cooperating teachers and supervisors have observed that lesson
planning and pedagogical skills have relatively poor presence in
teaching practice than classroom management and communication
skills. Although, all the sets of characteristics were greatly
proposed for the teaching practice of prospective teachers. Firstly,
in the set of lesson planning skills, daily performance in lesson
presentations and performance in model lessons were very poor
but the plan and teaching lesson according to prescribed format has
significant manifestation in the teaching practice. Secondly, in the
set of classroom management skills, all the characteristics such as
punctuality and attendance, classroom management, management
of instructional time and coordination with peer teachers have
great reflection in teaching practice except the classroom discipline
which is very poor there. Thirdly, all the characteristics of
communication skills set were very high in the teaching practice.
Finally, in pedagogical skills set, command over pedagogy and
performing and conducting co-curricular activities were very poor
in the teaching practice of prospective teachers. All the sets of
skills and their characteristics were highly proposed for the
assessment of teaching practice of prospective teachers.

The Dialogue 44 Volume XI Number 1



Teaching Practice... Shafqat, Ibrahim, Sajid and Suhail

Notes & References

! Petro Marais and Corinne Meier, “Hear our voices: Student teachers'
experiences during practical teaching”, Afiica Education Review 1, no. 2,
(2004): 220-233.

? Edith Kiggundu and Samuel Nayimuli, “Teaching practice: a make or
break phase for student teachers”, South African Journal of Education 29,
no. 3 (2009): 345-358.

> Ibid.

* Ahmad Mohamed Faleh AL-Magableh, “An Evaluation of English
Practicum at Yarmouk University from Cooperative Teachers and
Student-Teachers' Perspectives”, International Journal of Language
Studies 4, no. 4 (2010): 19-56.

> Shafqat Ali and Muhammad Ibrahim Khalid, “Assessment of Teaching
Practice: Perceptions of Pupil Teachers towards Supervisors and
Cooperating Teacher’s Practices”, The Dialogue 10, no. 4 (2015): 425.

8 Margaret C. Wang, Geneva D. Haertel and Herbert J. Walberg, “Toward
a knowledge base for school learning”, Review of Educational

Research 63, no. 3 (1993): 249-294.

7 James Ayodele Oluwatayo and Samuel Olufemi Adebule, “Assessment
of Teaching Performance of Prospective teachers on Teaching Practice”,
International Education Studies 5, no. 5 (2012): 109-115.

® Norman Thomas, “Curriculum organisation and classroom practice in
primary schools: That discussion paper”, Education 20, no. 3 (1992): 3-8.
? William Arnold Templer, “Reflective teaching. Evidence-informed
professional practice”, European Journal of Teacher Education 33, no. 3
(2010): 332-335.

1 Gordon Wells, The Meaning Makers: Children learning language and
using language to learn (Portsmouth: Heinemann Educational Books
Inc., 1986).

" Jacob Cohen, Statistical Power Analysis for the Behavioral Sciences,
Statistical Power Analysis for the Behavioral Sciences, 2nd ed., (New
Jersey: Lawrence Erlbaum Associates, 1988).

The Dialogue 45 Volume XI Number 1



